DCCOMENT EESOHE 



ED 197 529 



EC 131 731 



AOTHOB 
TITLE 

INSTITDTtON 
SPONS RGENCY 

POB DRTE 
NOTE 

EDBS PHICE 
D^SCEIPTOBS 



WatkinsoTir E. J, : Wall , A* E. 

The PPEP PlaV Program: Play Skill Instruction for 
Young Mentaliv Retarded Children, 
alberta 0T5iv.^ Edmonton, 

alberta Dept. of Education^ Edmonton. Planning and 
Pesearch Branch. 
NOV 79 

^56n,: For related docViSnent, see EC 131 730. 
MF01/?l:15 Plus Postage. 

Early Childhood Education: Group Activities; 
♦Individualized Instruction: ^Hoderate Mental 
Pet.ardation : *Mctor Development: *Play : ^Sequential 
Aporoach: *Student Evaluation: Task Analysis; 
Tea/^hing Methods 



APSTPACT 

The document provides information on the PiREP Program 
for young moderat^^lv mentally retarded children, a program which 
offers individualized instruction in selected play skills^ small 
qroup activity to facilitate the practice of play skills^ and the 
^gjvcouragement of purposeful play within a stimulating free play 
environment. It is explained that students are assessed on target 
skills and task sequences in the areas of locomotion , large play 
equipment, small play equipment, and play vehicles. Procedures are 
outlined for assessing skills using the Free Play Inventory and the 
Individual Student Profile. The prescription of skills for 
instruction is seen to involve choosing target skills and choosing 
the task step. Indi-^idualized instruction is discussed in terms of 
the teaching episode, preresponse prompting, response evaluation, 
postresponse feedback, and teaching over a series of episodes. 
Guidelines are delineated for using the Daily Record Form to monitor 
progress and evaluate instruction. Finally, information is outlined 
on teaching groups of children with sections on objectives of group 
activity, the structuring of group activitv, structuring the physical 
environment, and teaching strategies in group activity. Appendixes 
include assessment forms: monitoring forms: task sequence tables for 
locomotion: large play equipment, small play equipment, and play 
vehicle??: and samples of aroup activities. (SBH) 



* Reproductions supplied by EDT>S are the best that can be made * 
Vd?/^" from the original documeiit. * 

athi\iL ************* 



us DEPARTMENTOF HEALTH. 
EDUCATIOW & WELFARE 
NATlONALtNSTITUTEOF 
EDUCATION 

THIS DOCUMENT HAS BEEN REPRO- 
DUCED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTSOF VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE- 
SENT OFPlCtAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 



THE PREP PLAY PROGRAM: 



Play Skill Instruction for Young Mentally 
Retarded Children 



E.J. Watkin son 
A.E. Wall 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 



Department of Physical Education // j^^P^jj ^/^ r^-^^/ 
University of Alberta ^ 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)." 



November 1979 



OCT 1 4 1980 



Dedication 

This book is dedicated to the memory of Dr. Patricia Austin who 
Initiated the PREP Program in 1974 • Dr. Austin was an outstanding physical 
educator whose interest and energies were directed towards the development 
of activity programs for the handicapped. Her influence has been felt 
locally, nationally and internationally through her contributions j 
the field of adapted physical education and recreation. 
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INTRODUCTION 



The unstructured free play activity of the young child has long 
been recognized as a reflection of, and a vehicle for, the development 
of competencies in the motor, social, cognitive and emotional dimensions 
of the child's life. Duying his early years., the child acquires with 
apparent ease a wide range of locomotor and object control skills that 
are applied with great phis ticat ion in free play activity of a solitary 
or social nature. In contrast to the purposeful and vigorous play of 
the normal preschool child, the play of the mentally retarded child is 

often listless and inactive (Benoit, 1955; Kuiper, 196?), lacking 

t 

sophistication in both quality and quantity (Linford et.al., 1971; 
Noble, 1975; Wall, 1974) and characterized by immature and unskilled 
locomotor and manipulative activities (Keeran, Grove, and Zachofsky, 
1969; Knox, 1974; Carr, 1975; Watkinson, 1977). This difference may be 
iae to either inherent or experiential factors but in either case it is 
clear that the retarded child fails to develop normal patterns of play 
without intervention (Noble, 1975; Wall, 1976). 

Over the past five years, the staff and students of the Physical 
Activity Research and Demonstration Centre at the University of Alberta 
have developed the PREP Play Program. The goal of the PREP Play Program 
is to teach play skills to young moderately mentally retarded children. 

An important underlying assumption of the PREP Program Model is 
that improving a child's individual play skills will enable hira to play 
more effectively in any unstructured play environment. Therefore the 
play skills selected for individualized instruction are those most 
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commonly used by all children during free play. Within a PREF Program 
session, instruction is carried out while the children are engaged in 
play. The teacher interacts with one child for a short time (one to five 
minutes) while other children spend time in free play. In this way, a 
substantial part of the child's time is spent in spontaneous play which 
is interrupted periodically for short inrtructional episodes. These 
interruptions to the child's free play are made with sensitivity to the 
nature of the child's patterns of play; sophisticated play activities 
are allowed to continue, while isolated unpurposeful play is more 
frequently interrupted. 

The majority of the teaching is carried out in the one-to-one 
teaching situations during play, but a small part of each play period 
is devoted to instruction of small groups of children who have similar 
movement capabilities. Group teaching episodes are short and simple in 
content and attempt to give children opportunities to practice newly- 
acquired skills in a group context. 

In summary, there are three major aspects of a given PREP Program 
session: individualized instruction in selected play skills, small 
group activity to facilitate the practice of play skills, and the 
encouragement of purposeful play within a stimulating free play environ- 
ment • 

The central feature of *'he FREP Program is an ordered set of task- 
analyzed, instructional sequences designed to iacilitate the assessment, 
selection, and teaching of culturally-normative motor skills (Watkinson, 
1976) . Each instructional sequence consists of criterion-referenced 
performance objectives which specify increasingly skillful behavior on 
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a given motor task. These Instructional sequenced comprise the teaching 
objectives of the PREP Play Program. The instructional sequences for 
some target skills were originally based on the patterns of motor 
development outlined in the classic papers on this subject (Shirley, 
1931; Bayley, 1935; Gesell, 19A0) , and on recent revisions of these 
patterns for use with exceptional children (Cohen, Gross, tnd Haring, 
1976). The majority of the sequences however, were designed in the 
PREP Prog7ram, and were formatively evaluated and consequently revised 
over a period of five years* Specific information on the component 
parts of selected target skills was obtained from the research of 
developmental kinesiologists (Wicksnrom, 1970) . The criterion-referenced 
measurement techniques and task-analytic methods were based on recpnt 
educational and skill learning studies (Mager, 1962; Popham and Baker, 
1970; Robb, 1972; Baine, 1978). 

An essential complementary feature to the above task sequences is 
the instructional techniques that ^^re used by the teachers during 
Individualized instruction. These techniques are compatible with a human 
performance model of skill learning (Welford, 1968; Gentile, 1972; 
Robb, 1972), with studies of early skill learning f^rom the developmental 
literature (Br-mer, 1973; Wade, 1974), and with recent studies in 
applied behavior analysis (Hardiman et.al., 1975; Peterson and Mcintosh, 
1973; Wehman and Marchant, 1977 and 1978). On the basis of the above 
information, the PREP Program Instructional Model was developed (Figure 1) . 
This model is congruent with other direct instructional programs designed 
for use with aientally retarded children (Wessel, 1975; Martin et.al., 
1975; Kysela et.al., 1976; Bender and Valletutti, 1976). 
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FIGURE 1: The PREP Program Instructional Model 
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As indicated in Figure 1 the PFJEP Instructional Model consists of 
six major phases which are designed to optimize individual instruction 
in motor skills* The first phase in the instructional process is the 
observational assessment of the child's skill proficiency within the 
range of play skills performed during free play. A more comprehensive 

assessment is then completed using the PREP Individual Student Profile. 
In this Profile, the play skills that have been identified as being of 
major Importance in a child's free play repertoiie are listed under four 
major categories: skills for locomotion, skills for large play equipment, 
skills for small play equipment, and skills for play vehiclea* A task 
analyzed instructional sequence has been written for each of the target 
skills within these categories. The behaviorally-def ined task steps 
within each sequence allow the teacher to assess the exact skill perform- 
ance of a child on any group of PREP target skills. 

Once this detailed assessment has been completed, then the next 
step in the instructional process is the selection of target skills for 
instruction. This selection is based on the range of skills and the 
degree of skill proficiency demonstrated by the child during the assess- 
ment phase. The factors that are considered in making the specific 
prescription include the child's skill repertoire, his age and size, 
his apparent willingness to attempt new skills, and the estimated time 
for the acquisition of certain skills based on previous records of 
other children. Usually only two or three skills are selected for 
instruction at one time for each child. 

Individual in.^jtruction on the prescribed skills is based on three 
important components: the task-analyzed instructional sequences, the 
careful reduction of the degree of teacher !:3::>istance when a child is 
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performing a skill, and the nse of reinforcement and feedback techniques 
durjng the Instructional episode. 

Following each instructional episode within a PREP session, the 
teacher monitorr a child's progress by recording and later graphing the 
performances on appropriate recording foms. Every two weeks the progress 
records are analyzed and decisions are made regarding the relative degree 
of progress. If a child is not progressing rapidly enough on one or more 
of the prescribed target skills, then the teacher may decide to terminate 
instruction. If some progress is evident, then the teacher may continue 
instruction on the target skills. If considerable progress has been 
made by the child then certain skills may be placed on a maintenance 
program, that is, they are simply reviewed approximately every two days 
rather than given daily periods of instruction. At regular intervals, 
the overall individtial skill profile of each child is reviewed to decide 
on new target skills or instructional strategies. 

The next five chapters of this book provide information on the six 
phases of the PREP Instructional Model as well as information on the 
teaching of group activities. 
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ASSESSING CHILDREN'S SKILLS 

The goal of the PREP Play Program Is to as^^st young children In 
achieving developmental play skills that have ^ide applicability in a 
number of play environments: the school playroom, the home, the back- 
yard, the playground. It is hoped that, by learning the play skills that 
make up the repertoire of other young children, the retarded child can 
learn to play in any of these situations. 

The play skills that appear to contribute to the leisure time of 
normal young children have been identified as TARGET SKILLS for instruc- 
tion in the PREP Program. Acquisition of all of these skills during the 
preschool and middle childhood years may not be feasible. However, the 
purpose of the PREP Program is to help children achieve some of these 
skills so that the quality and quantity of their recreational play will 
be enhanced. 

Each Target Skill is one of a group of skills that makes up one 
aspect of a child's play.^ Four groups or categories of skills have been 
identified as having major importance in a child's play repertoire* 
SKILLS FOR LOCOMOTION are those that he uses to get somewhere, SKILLS 
FOR LARGE PLAY EQUIPMENT are those that he might apply most often with 
large indoor or outdoor play equipment. SKILLS FOR SMALL PLAY EQUIPMENT 
are those skills that are needed to manipulate balls, bats, and other 
small objects, and SKILLS FOR PLAY VEHICLES are skills that are needed 
to ride tricycles, wagons and scooters. The complete list of Target Skills 
for each category can be found in Figure 2* 

Each target skill has been broken down into a number of learning 
tasks arranged in a logical sequence to facilitate assessment and 



EKLC 



25 



SKILLS FOR SKILLS FOR SKILLS FOR SKILLS FOR 

LOCOMOTION LARGE PLAY EQUIPMENT SMALL PLAY EQUIPMENT PUY VEHICLES 



16 



Running 


Ascending an Inclined 




Bench on Stomach 


Ascending Stairs 


Ascenamg an inciinea 


ucsccuQing Stairs 


Bench on Hands and Knees 




Walking up an Inclined 


Jumping Down 


Bench 


Jumping Over 


Jumping on a Trampoline 




Seat Drop on a Trampoline 


nuppiug \Ji\ uiic ruuu 


Swivel Hips on Trampoline 


Forward Roll 


Sliding Down a Slide 


isacKwara koii 


Climbing on a Box 




Swinging on a Rope 




Swinging on a Bar 




Swinging on a Swing 




tiangmg xrom miccs on a 




Horizontal Ladder 




Rolling Around a Bar 




Ascending a Ladder 




Descending a Ladder 




FIGURE 2: PREP i 



ERIC 



Throwing 


Riding a Scooter 




(Sitting) 


Kicking 






Riding a Scooter Down 


Catchine 


an Incline (Sittine) 


Bouncing 


Tummy Riding on a 




Scooter 


Hitting with a 




Baseball Bat 


Tummy Riding Down an 




Incline on a Scooter 


Striking with a 




Hockey Stick 


Pulling a Wagon 


Stopping a Puck with 


Riding a Wagon 


a Hockey Stick 






Riding a Tricycle 


Passing a Fuck with a 




Hockey Stick 


Riding the Back of 




a Tricycle 


Jumping a Rope Turned 




by Two People 





SKILLS 




instruction. This TASK SEQUENCE begins at a low level of diixicuicy so 
that the child's performance at a very elementary level can be sensitively 
assessed* The last step in the task sequence is the target skill. 
These steps have been tested with groups of young retarded children and 
they seem to be appropriate for most of them. There may be occasions 
when they are not exactly right for a particular child, but teachers 
should remember that developmental and learning sequences are not 
absolutely rigid* There may be variations within a group* 

The Target Skills and their Task Sequences are the basic elements 
of the assessment. They are written in a shortened form on the 
INDIVIDUAL STUDENT PROFILE (see Appendix A). For example, for the Target 
Skill of R inning, the sequence is as follows: 

1. Walks quickly 

2. Runs with instances of non-support. 

3. Rims with bent arms moving in opposition to legs* 

4. Runs quickly, dodging obstacles. 

The last step in the sequence is the target skill. Children wKo attain 
this step will have the skill necessary to play well in most activity 
settings- 

Each of these steps is described more specifically in Appendix B 
where the complete Task Sequences and instructional materials for each 
Target S-il? are found. A description of the behavior required, the 
conditions under which the performance should occur and the standards 
that should be reached is included in the left-hand column for each skills 
so that teachers can be assured that they know when their children have 
met the criteria for adequate performance at each step. 

Assessment is one of the most important parts of an instructional 
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program since it is through assessment that a teacher determines which 
Target Skills each child has and where he is performing in the Task 
Sequences. Knowing what a child can do will tell the teacher what the 

child needs to learn to do so that the teacher can concentrate on 

I 

teaching those skills the child is lacking. For this reason the PREP 
Program suggests that a comprehensive assessment be done on each child. 
The teacher can then look at the child's complete skill repertoire before 
making a decision concerning which skills require precious instructional 
time* 

In assessing a child's play skills it is important to know both 
what the child can do and what he actually chooses to do with some 
frequency. Presumably the skills he chooses to do when he is alone and 
playing freely are well-learned and require no instruction. Those that 
he can do but only when asked or shown, may need practice and reinforcement 
so that the child will eventually choose to do them on his own. Those 
skills that the child cannot do, even when asked, need instruction before 
they can be used when they are needed in play activity. The PREP assess- 
ment then includes a comprehensive skill assessment (using the Individual 
Student Profile) on each child to determine which skills fall into these 
three categories: 

1) those that require no attention because they 
are being used in a skillful manner frequently 
in free play. 

2) those that may require some review or practice 
with reinforcement. These are the skills that 
can be performed skillfully but only when the 
teacher asks the child to do them, or shows 
him how to do them, 

3) those that require intensive instruction. 
These are the skills that are not performed 
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well or not performed at all, and also those 
skills that require physical assistance. 

To obtain the above Information the teacher must assess each skill 
looking at the child's performance on the Task Sequence and identifying 
the amount of assistance that is required in performing the tasks. Four 
levels of performance, differing in the degree of teacher assistance 
needed, are outlined in the columns of the Individual Student Profile: 

1) Initiates in Free Play (No Prompt) 

* This level of performance is checked when a 

child uses a skill or task in free play without 
any assistance or suggestion from the teacher. 

2) Performs with a Verbal Prompi: 

Verbal prompts are any sounds, words or 
sentences the teacher uses to help a child 
perform the skill. They may be simple suggestions 
or longer explanations. 

3) Performs with a Visual Prompt 

Visual prompts are non-contact teaching 
behaviors that focus the child's attention on 
key features of the skill. They may be demon- 
strations or gestures and they are generally 
accompanied by a verbal prompt. I 

4) Performs with a Physical Prompt 

Physical prompts include any kind of physical 
assistance in which the teacher directly contacts 
the child's body or body parts. They may be 
preceded by a visual prompt and should be paired 
with a verbal prompt. 

The teacher's assessment of each Target Skill then, is on a matrix 
with the Task Sequence on one dimension and the level of performance 
(amount of teacher assistance) on the other dimension. This matrix is 
illustrated below for the Target Skill of Running. 
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Running | 

1. Walks quickly. 

2. Runs with instances of non-support, 

3. Runs with bent arms moving in opposition 
to legs* 

4. Runs quickly, dodging obstacles* 
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Figure 3 : Assessment Matrix for Running 

The teacher would be wise to set aside three or four sessions at 
the beginning of her program to complete comprehensive assessments on a 
^ oup of six to eight children. The time will not be wasted because 

during assessments children are free to play with and practice the skills 

I 

they already have. Many of the Target Skills (for example; running, jumping, 
throwing, climbing) can be assessed in a group session with the teacher 
giving verbal prompts and visual prompts to all the children at once. 
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ASSESSING SKILLS USING THE FREE PLAY INVENTORY 

The best way to begin the task of assessment is to watch the children 
during free time when a number of pieces of equipment are set up and 
available for play. Tricycles, balls of different sizes, sticks and 
bats can all be in the playroom at once, or the children may be restricted 
to the use of the equipment needed for specific skill categories (see 
Appendix A for a list of equipment for each skill category) . Target Skills 
that require specialized equipment that is not available to the teach>ir 
can simply be ignored • With forty skills listed there are bound to be a 
large number that can be accomodated even in an ill-equipped playroom! 

The teacher should use a FREE PLAY INVENTORY (see Appendix A) during 
the first session of the program. It contains a list of the Target Skills 
in each category and can be used to identify the skills that are initiated 
in free play. After recording the children's names in the spaces provided 
she can spend frequent one-minute periods in observation of each child 
and record under his name the skills that he seems to use competently. 
Even without a complete knowledge of the learning taskfc in each sequence 
the teacher will be able to identify some of the target skills that are 
well learned. Before the next session she can transfer the checks to 
INDIVIDUAL STUDENT PROFILES on each child, marking the last step in the 
sequence with a check \jnder the coluinn "Initiates in free play" for any 
Target Skill she feels has already been achieved. Two checks should be 
obtained for each skill if possible. Skills that are checked will require 
no more attention, either in assessment or in instruction. 

The Free Play Inventory will give the teacher some idea of the range 
of skills of her children. If there .are no checks she will know that 
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she will probably be starting at the beginning with all of her children. 
If there is a wide range of skills in her class she may decide to limit 
group instruction to very brief and infrequent periods during her program. 
Watching the children in free play and noting carefully what they do 
makes most people v^evy sensitive to the need for individualized instruction. 

After several months the teacher may want to repeat this informal 
check on free play to see if her children are initiating more skills, 
particularly those skills that have received intensive instruction during 
the play program^ This wHLll give her a realistic, if limited, view of 
the effectiveness of her program. 

ASSESSING SKILLS USING THE INDIVIDUAL STUDENT PROFILE 

On the second day of the program the teacher should be ready to 
assess each child loore comprehensively. She may want to begin by ^clioosing 
two or three skills that were not checked off on the Free Play Inventory 
and assessing each child on these skills. The teacher muftt be familiar 
with the Task Sequences in each skill she is going to assess', so some 
time must be devoted to studying these Task' Sequences. 

To assess a specific Target Skill with one child the teacher should 
begin with a Verbal Prompt , either as a direct command (Mump down, ^oey') | 
or as an indirect command ('Can you jump down, Joey?'). Wherever possible 
the teacher should mak^ use of the child's proximity to a particular 
piece of equipment when «he assesses a skill. If the child is near the 
horizontal bar she might rry to assess bar swinging, and if other children 
approach her at the bar ahe should complete the assessment on them also. 
The time may come, howe /er, when she must entice, or physically steer a 
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child to a piece of apparatus so that she can assess another skill. 

If the child responds with the correct target skill after the verbal 
prompt on two trials the teacher should put a check mark in the verbf^l 
prompt column of the last step in the sequence and move on to another 
target skill. 

If after a repetition of the verbal prompt the child does not respond 
or gives an incomplete or incorrect response or responds at a lower task 
level, the teacher should demonstrate the target skill while she repeats 
the verbal prompt, (In fact, the teacher should always pair a verbal 
prompt with physical or visual prompts, though she only needs to record 
the prompt that reflects the greatest degree of teacher assistance.) 
Failure to obtiiin a correct response with a Target Skill demonstration 
should result in the teacher giving demonstrations paired with verbal 
prompts at progresslv "^.ly lower tasks in the sequence, until she gets a 
response or until she has reached task one of the sequence. The teacher 
should remember that she wants an accurate picture of the child's compe- 
tencies - giving physical assistance too early can mask the child's real 
skills. It is important to give him time to respond after a verbal and 
visual prompt. Physical prompting should be given only when it is 
apparent that the child will not respond to a demonstration (visual prompt) 
even at the first task step. 

The Individual Student Profile should reflect what a child can do 
and what he cannot do. The teacher, therefore, must record (with an X) 
those skills that were visually or verbally prompted and received no 
response or an incorrect response. At least two trials are necessary to 
demonstrate competence or lack of it. 
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After assessing on running the child's profile icay 3ook like this: 



Running 

1- Walks quickly 

2. Runs with instances of non-support 

3. Runs with bent arms moving in opposition 
to legs 

4. Rxms quickly, dodging obstacles 
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In this case a physical prompt was necessary to get a correct response 
at task one after a visual prompt failed to elicit a response that was 
more sophisticated. In this case, as in all cases, int;truction will begin 
at the lowest task step where a physical prompt was required to get a 
response. , 

If the teacher moves down through the Task Sequence giving demonstra- 
tions paired with verbal prompts and does receive a correct response at 
a lower level in the sequence, she can prescribe instruction at the 
physical prompt level of the next highest task step without further 
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assessment. In this case the assessment might look like this (* indicates 
where Instruction should begin) : 



Running 
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1. 


Walks quickly. 
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2. 


Runs with Instances of non-support 
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3- 


Runs with bent arms moving in 
opposition to legs 
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4. 


Runs quickly, dodging obstacles 
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Since a good number of the target skills have similar verbal prompts 
or visual prompts regardless of the Task Step that is being sought, the 
teacher may simlply use the verbal prompt and visual prompt on se/eral 
trials and record the child's typical response in the appropriate box. 
The verbal prompt 'run fast' may elicit a fast walk f::om one child and a 
mature run from another. Repeated demonstrations for each f sk are not 
required in these cases. 

^For some of the task steps teacher assistance is required as part 

O 
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of the competency. In the rope swing for example the first step is 
"holds on with hands while being swung" . In this case the teacher has 
to assess the child's skill in holding on, not his ability to swing. 
'Physical prompting' would mean that the teacher had to hold his hands 
on the rope while she swings htm. At the next step the task focuses 
on locking his knees. 'Physical prompting' here would be in helping him 
keep the rope between his knees - he would be holding on to the rope 
entirely by himself. If he did it with a verbal prompt at thie taL... 
he would hold on and lock his knees when told to, but he would still 
require the teacher's push or pull to swing. 

After three days of assessment the teacher should have completed 
assessments on several skills for each child. At this point she may want 
to begin instruction on one of these skills if she considers it a high 
priority and continue her assessment of the remaining skills in all 
categories on subsequent days. If, however, the student can perform 
most of the first skills assessed, even if not at the target level, the 
remainder of the assessment may reveal some weaknesses that should receive 
attention. For these children with a broad but shallow skill repertoire 
assessment should continue until all skills have been tested prior to 
prescription. 

Throughout the assessment periods teachers should take note of any 
skills that are initiated In free play. These should be checked at the 
initiation level whether they were performed at target skill or at a 
lower task step. Some of the skills are highly sophisticated for very 
young children but initiation of the lowest step in the sequence might 
be an indication that the target skill will be acquired without inter- 
vention. 
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PRESCRIBING SKILLS FOR INSTRUCTION 
CHOOSING TARGET SKILLS 

After completing a comprehensive assessment of each child's skills 
the teacher needs to choose skills for instruction so that the prescribed 
program is suited to the child's needs. It can be difficult to choose 
the right skills to devote instructional energies to because there 
are a lot of factors that should be, or can be, considered. There are 
trade-offs to be made, sometimes between the child's enjoyment and his 
needs, sometimes between present reward and future benefits. 

In prescribing skills for instruction teachers should first consider 
the child's progress through the normal sequence of development. Certain 
skills are usxially learned earlier than others in the developmental sequence, 
and while they may not be prerequisites tc Tater skill development, they 
may be easier to acquire. Running, jumping, climbing, and kicking 
appear earlier than catching, throwing, and striking. The latter skills, 
in fact, are not usually achieved until six of seven years of age by the 
normal child. When children appear to be lacking in all of these skills, 
time might be better spent on the former ones. 

However, developmental sequence must be considered in light of 
chronological age also. Young retarded children (3-6 years) have the 
time ahead of them to learn the majority of these skills in the usual 
order. The older child however (at 8 or 9 years of age) may have a 
limited number of years of Instruction ahead of him. For him it may be 
better to skip many of those skills usually learned earlier and try to 
focus on skills that may give him satisfaction with his family (throwing 
and catching, later leading lo th-rowing and catching with a glove) or 
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with his own feelings of accomplishment (riding a tricycle or doing a 
seat drop on the trampoline) . In this case choosing a target skill that 
is recreatlonally beneficial may be more rewarding than trying to begin 
at the beginning. 

Some of the forty target skills are typically learned more quickly 
than others. Past experience has shown for instance that swinging on 
a bar or a rope, going down the slide on a scooter and bouncing on a 
trampoline are acquired relatively quickly — perhaps because of the 
inherent excitement in the task or because the task demands the child's 
attention. Choosing one task that has this feeling of vertigo (and is 
more easily achieved) , along with one that is less intrinsically motivating 
(and takes longer to achieve)may be a good idea. This will allow the child 
to become indeperdent in play in at least one activity fairly quickly. 
Some activities allow this independence to occur earlier than others 
actually. In the scooter skills for instance the child can be independent 
of the teacher as soon as he can do the first task in the task sequence. 
In other skills (for example, rope swing, bar swing, tricycle, catching), 
tlie child needs to reach the target skill before he becomes completely 
independent. Children who spend very little time in constructive play 
on their own benefit from instruction in a skill that can be applied 
independently in play as soon as possible. 

Naturally, it is important too, to take into consideration the 
' child's apparent preferences. If he spends a good deal of time watching 

other children in an activity it may b^i easy for the teacher to begin 
teaching that activity. Certainly it is very difficult to try to main- 
tain a child's interest in learning a skill that is not appealing to 
him! Skills that are important to other children in the program may be 
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more Important to hlm« 

In summary, a prescription should take into account some of these 
factors, so that the child's instruction fulfills a very personal need. 
Most children require some extension in the RANGE of skills they can 
play with and so teachers should try to introduce new skills, choosing 
dissimilar ones, usually from different categories. But retarded children 
also lack DEPTH in their skills, and teachers should try to increase 
the performance level within a skill so that those skills that are used 
at a low level of sophistication become more mature in their application 
in play situations. 

It is recommended that teachers prescribe one to three skills for 
instruction depending on the number of children in the program. Skills 
should receive instruction every day of the program and too many skills 
will cut down on instructional time. Teachers can begin by prescribing 
one new skill and one that requires upgrading. As these skills are ac- 
quired at the target skill level, or at a satisfactory task step, new 
skills can be added to the prescription. 



CHOOSING THE TASK STEP 

Once a target skill has been chosen for instruction the teacher 
must look again at the student's assessment on that skill to decide 
exactly where to begin instruction. 
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For example, in the following assessment the child could not 
respond to a visual prompt at any task step. Instruction should begin 
on Task One at the physical prompt lev^l (*) then, and the teacher should 
attempt to move the child towards performing Task One without physical 
prompting. 



Running 

1. Walks quickly 

2. Runs with instances of non-support 

3. Runs with bent arms moving in 
opposition to legs 

A. Runs quickly, dodging obstacles 



B 
o 
u 



o 

•H 

P4 



U 







>^ 


















1 








4^ 










P4 




a 




§ 


o 




u 


M 


s 


CM 


Ph 




rH 


iH 




OS 


OS 










CO 




P4 








> 




a> 






0) 


CO 


CO 








PM 


pG 








u 


c 






•H 












(0 












4J 


e 


E 


CO 


o 


O 


•H 






4J 


u 


M 


•H 




(U 













X 
X 








X 








X 








X 








X 








X 


X 






X 


X 





32 



" 25 - 



In the secord example the child can initiate the first task in the 
sequence and can perform task A but not task 5 with a visual prompt. 
It can be assumed then that task five, in this case the Target 
Skill, would require some physical prompting. It is on this last step 
then that instruction wo»ild begin (*) , and the teacher would start by 
using physical prompts . 



Riding a Tricycle 

1. Sits with feet on pedals while pushed 

2. Pedals after initial push 

3. Pedals forward, h revolution, 
pedal pre-set 

4. Pedals forward from stopped position 

5. Steers tricycle around obstacles 
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There are some skills in which assistance is required within a 
task step. In the rope swing, for example, the first task requires that 
the child hold on while he is being swung . In other words, the focus 
of the competency is on 'holding on'. If physical prompting is required 
to help the child hc^ld on with his hands then this would be the place 
where instruction would start (*) as in the following example. 



Swinging on a Rope 

1. Holds on with hands while being swung 

2» Holds on and locks legs while being svung 

3. Swings on rope 
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If, however, the child can hold on while he is being swung (if he 
is given a verbal prompt "hold on tight" along with a visual prompt) , 
but he cannot yet lock his legs, then instruction would begin with physical 
prompting at Task Two (*) , and the assistance would be directed towards 



EKLC 



3 ' 



- 27 - 



helping the child lock his legs around the rope. His assessment would 
look like this: 



Rope Swinging 

1. Holds on \7ith handc while being swung 

2. Holds on and locket legs while being swrmg 

3. Swings on rope 



4J 








CU 








B 








o 


a< 


a« 




u 




6 






o 


o 






M 


ii 












CO 










rH 


»H 






CO 


CO 




CO 




U3 


rH 


>^ 


CO 




PM 




•H 












w 








Q) 






rrt 
CQ 
























4J 


























CD 


to 


CO 




0) 








4J 


g 


E 


E 


CO 


o 


o 


o 


•H 








4J 


k( 


>-l 


u 


•H 


0) 






C 








M 




/ 








/ 








X 








X 








X 


X 




I 


X 


X 





It is important to look at the child's complete skill repertoire 
before making prescriptions. Those skills that were frequently initiated 
in free play will obviously not be prescribed for instruction. Those 
that could be performed with a verbal or visual prompt at target level 
or close to it will benefit from periodic review or maintenance but 
perhaps should not be given intensive instruction if other skills are 
more in need of attention. The teacher must attempt to increase the 
child's range of skills, at the same time ensuring that an adequate 
number of skills can be performed independently, so the child has several 



things he can do when he Is left alone. Some skills then nay require 
upgrading In proficiency, or In degree of teacher assistance needed, 
while other skills may be completely new to the child's repertoire. 
The Important consideration Is the child's free play time and the teacher 
can probably begin by asking this question: "What can I do to give this 
child the skills he needs to use his free time constructively?". 

Once the prescription has been made, and the Task Step at which 
instruction should begin has been found, the teacher can start indivi- 
dualized instruction on these skills. 

i 
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INDIVIDUALIZED INSTRUCTION 

Individualized Instruction in skills takes place within play In brief 
instructional episodes in which a teacher usually Interacts with one child. 
The teacher* s intention should be to move the child through the Task 
Sequence to the Target Skill, at the same time ensuring that the child 
reaches complete Independence as early as possible in the Task Sequence ^ 
To do this she must employ systematic techniques of instruction that can 
best be understood by examining very closely the teacher-child interaction 
in an instructional episode, 

I 

THE TEACHING EPISODE 

A teaching episode in the PRI? Program begins when the teacher initiates 
an interaction with a child through any means of communication, and ends 
when the child is left alone again to play. 

An instructional episode may last for ten seconds or ten minutes, 
and It may include one or many repetitions of the skill response. The 
important point however is that it can be viewed in terms of the child's 
behavior, the teacher's behavior and the relationship between these two. 

In terms of the child's behavior the episode must seek to obtain 
skill responses at the greatest possible level of independence and with 
the greatest possible level of skill. It must also contain as many skill 
responses per unit of time as possible. In other worlds both the quality 
of the child 'fi response and the quantity of responses is important. It 
is the teacher's behavior that determines both these things to a large 
extent, and it is this behavior in response to the child's behavior, that 
determines the amount of learning that is to take place. 
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Basically, the teacher must be aware of three phases of Instruction: 
the phase prior to the response in which she must use .prompts systematically 
to prepare the child for a correct response, the response phase during 
which she must evaluate the child's response in light of the desired response, 
and the post-response phase in which she must reinforce correct behaviors 
where needed and give specific information feedback to improve the quality 
of the next response. 

Although primarily concerned with the eliciting of selected motor 
play skills, the teacher must also be prepared to elicit the child's 
attention. Prior to skill execution, the child must focus his attention 
on the task and the instructions. The teacher must be prepared to give 
appropriate pre-response and post-response information for each of these 
behaviors (ie. attention and skill execution), since they are both crucial 
in the learning process. A typical sample of one part of an instructional 
episode is shown in Figure 4 to illustrate the relationship between 
teacher behaviors and child behaviors in attention and skill execution. 

On looking at this illustration it becomes clear that the teacher has 
decisions to make on a number of occasions within an instructional episode. 
Not only must she decide which of several prompts to use before the response, 
she must choose the prompt in consideration of the child's previous 
performances. After each response she must decide what information to give 
based on an evaluation of the child's execution of the skill response. 

The teacher's behaviours both before and after the child's response 
can be of a physical, visual or verbal nature or they can be withheld 
entirely. These categorief^ of behaviour Cdescribed in the assessment chapter 
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Teacher Behavior 



Child Behavior 



Teacher Behavior 



1. Teacher says 
*Look at me' 

(PROMPT) 



Child looks at teacher 



(ATTENTION) ^ 



Teacher smiles 



(REINFORCEMENT) 



Teacher says 
'Jump down' and 
holds child's hands 

(VERBAL AND PHYSICAL 
PROMPTS) 



Child j lamps down onto 
two feet 

(CORRECT EXECUTION) 



Teacher says 'Good, 
let's try again' 

(REINFORCEMENT) 



Teacher says 
'Jtunp down like 
this' and jumps 
landing on two feet 

(VERBAL AND VISUAL 
PROMPT) 



Child steps down 
onto one foot then 
other 

(INCOMPLETE EXECUTION) 



Teacher says 'Land 
on both feet' and 
touches both feet 

(INFORMATION FEEDBACK) 



Teacher says 
'Try again* Jump' 
and holds one hand 
of child 

(VERBAL AND PHYSICAL 
PROMPT) 



Child jumps down 
onto two feet 



(CORRECT EXECUTION) 



Teacher says 'Good 
jump, you landed on 
two feet' 

(REINFORCEMENT AND 
INFORMATION FEEDBACK) 



Figure 4 : A Sample from an Instructional Episode 
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as levels of performance based on amount of teacher assistance) are as follows: 
Physical 

Physical behaviors include those behaviors in which 
the teacher directly contacts the child *s body or body parts. 
They may be preceded by a visual behavior and should usually 
be paired with a verbal cue. 

Vistial 

Visual behaviors are non-contact teaching behaviors 
that focus the child's attention on key features of the 
skill tender instruction. They are generally accompanied 
by verbal cues* 

Verbal 

Verbal behaviors are any sounds, words or sentences 
that the teacher uses to obtain a skill response.* 

None 

When the teacher withholds behaviors it means that 
the child performs a skill without any direct intervention 
from the teacher • The teacher may however, set up the 
environment to encourage the performance. 

The essential feature of these behaviors is that they differ in the 
degree of assistance the teacher is giving the child. In the phase of 
instruction prior to the response these behaviors can be considered as 
PROMPTS which decrease in the amount of direct assistance given to the 
child from direct physical assistance to no assistance at all. In the 
former case the child is highly dependent on the teacher while in the 
latter case he is independent. This is illustrated in the following figure. 

^ PHYSICAL PROMPTS n 
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In the phase of instruction that follows the child's response these 
teaching behaviors are used to give FEEDBACK , When the teacher uses physical 
feedback she gives the child more information about his response than she 
does with visual or verbal feedback alone. (Teachers should remember that 
these categories are cumulative. That is, physical feedback is usually 
paired with visual and verbal feedback.) When the teacher gives no 
feedback the child becomes independent of her in the post-response phase. 
This continuum is Illustrated below. 
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Figure 6: Post-response Feedback Continuum 

The following pages will deal with each continuum separately, 
illustrating how they are used to bring about high levels of skill and 
independence in a target skill or a task step. 
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PRE-RESPONSE PROMPTING 

The prescribed task step will often be at the level of physical 
prompting. Teaching strategies will attempt to seek the ideal trade-off 
between the need for adequate assistance and the development of child 
Independence with respect to skill performance. 

The process for reducing teacher assistance Is called FADING and 
the PREP Program has established a systematic framework for this process. 
The framework consists of three distinct levels of prompting within each 
category, with each level containing progressively less teacher assistance 
(see Figure 7 ) . Through skillful fading within and between each category 
of prompts, the teacher decreases the amount of direct assistance from 
complete manipulation to the point where the child initiates and performs 
the target skill in free play. 



Physical Prompts 

Complete Manipulation (CM) 

Manipulative Prompting (MP) 

Minimal Guidance (MG) 

Visual Prompts 

Complete Skill Demonstration (D) 

Partial Skill Demonstration (PD) 

Gestural Prompting (G) 

Verbal Prompts 
Skill Cue (SC) 
Skill Mand (SM) 
Action Cue (AC> 

No Prompts 

Initiation with Environmental Goal 
Imitative Initiation 
Initiation in Free Play 



Figure 7 Fading Within the Response Prompting Continuum 



These levels of prompting have been defii;ed and illustrated as follows: 



PHYSICAL PROMPTS 

All three levels of physical prompting should usually be 
paired with a verbal prompt. 

Complete Manipulation gives the child the greatest amount of 
assistance* When teachers use complete manipulation, they 
actually physically move the child's body through the de» 'red 
response. This usually involves all of the following: 

1, positioning the child's body in an appropriate 
posture to begin the response, 

2, applying force to the child's limbs in the 
direction of the desired movement and, 

3, continuing application of force until the response 
is completed. 

Example : The child is working on jximping down. The 
teacher puts the child on the box and holds 
both hands, pulling down so that the child's 
knees bend. The teacher then pulls up on 
the child's hands to lift him, and holds on 
until the child's feet are on the floor. 

Manipulative Prompting is used when the child performs the response 
relying on the physical assistance of the instructor at some 
point during the response. This assistance may come at the 
beginning, at the end or in the middle of the response. Either 
the child or the instructor may initiate the prompt. It may 
include the following: 

1. manipulation of the child's total body or any 
body part into position for beginning or 
completing the response, 

2. providing physical support to maintain balance. 

Example : The child jumps qff a box of waist height and 
reaches for the teacher's hands for landing. 
The teacher grasps for the child's hands to 
provide assistance in the landing phase of 
the jump. 

Minimal Guidance involves contacting the child's body to give 
direction or to signal what body part is to be moved. It may 
include: 

!• tapping a body part to signal the child to 
move it. 
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2. prodding the trunk or a body part to maintain 
movement, or 

3. prodding to encourage a child to begin or 
complete a response • 

Example ; The teacher taps the child's feet to prompt 
the initiation of a jump. 



VISUAL PROMPTS 

All three levels of visual prompting are generally 
accompanied by a verbal prompt. 

Complete Skill Demonstrations are accurate, and often 
exaggerated, demonstrations of the complete skill with the 
apparatus or dLmplement used. The demonstration may be given 
by the teacher or another child. 

Example ; The teacher climbs onto a box and jumps off 
saying 'Jump off the box'. 

Partial Skill Demonstrations are accurate demonstrations of a 
component of a skill. This may include any of the following: 

1. giving a skill demonstration without the equipment, 

2. giving an exaggerated demonstration of the 
movement of one body part, or 

3. giving a demonstration of the starting or ending 
position for a response. 

Example : The teacher demonstrates the take-off position 
for jumping but does not jump. 

Gestural Prompting involves the use of a gesture that does not 
represent part of the skill or c .ired response but does serve 
to indicate what movement is expected. 

Example ; The teacher points to the floor to indicate that 
the child should jump down. 



VERBAL PROMPTS 

Skill Cues serve to focus the child's attention on the key 
features of the movements requiired to complete a skill. It 
may be an action word that describes a component of the skill. 

Examp7 .e; In teaching jumping the teacher may say 
'bend your knees' and 'swing your arms'. 
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Skill Hands provide a verbal description of the desired skill. 
They are specific action words that can be used in coiraiiands 
or questions. 

Example : "Jump down." 

Action Cues are words that motivate the child to perform a 
given skill. They are not descriptions of the skill itself. 

Examples : *One, two, three. Go!' 
'Are you ready?' 



NO PROMPTS 1 

Initiation with Environmental Goal involves the teacher placing 
an object in the environment that encourages performance of a 
skill but doing so without communicating with the child. 

Exaaaple: The child is standing on a bench and the teacher 
places a hoop on the floor. The child jumps 
into the hoop. 

Imitative Initiation ; The child performs a skill after he has 
watched another child or children performing. 

Example : The child watches a peer jumping down from 

a box. He then climbs onto the box and jumps 
down. 

I 

Initiation In Free Play : The child performs a skill at an 
appropriate time in free play but without the benefit of a 
peer demonstration. 

Example ; The child seeks out opportunities to jump 
down itt a free play environment. 



Fading Within Prompting Categories 

Essentially fading from level to level within categories is a process 
of reducing the amount of teacher assistance in the skill. In the physical 
prompts the reduction takes the form of using less and less physical 
support, either by using it ^for a shorter period of time or by using 
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less force throughout the response. Support may be reduced at the 
beginning or at the end of a skill response to move from complete manipu- 
lation to manipulative prompting. It nky be further reduced to a small 
prod (minimal guidance) at the beginning of the skill response. 

In the visual prompting category and in the verbal prompting category 
the teacher reduces her assistance by giving less and less information 
about the actual skill response. A gesture contains less information than 
a partial skill demonstration and a complete demonstration contains the 
greatest amount of visual input. Similarly, the skill cue gives highly 
specific information about the response expected, the skill mand gives 
less information and the action cue is only a prompt to begin the activity 
it does not specify the kind of skill response that is appropriate. 
Typically, when skill cues are used they are paired with a skill mand or 
other skill cues to give more input about the desired resppnse* Fading 
then, in the case of visual and verbal categories of prompting, implies 
a reduction in the amount of input or information the teacher uses to 
elicit an appropriate response. 

Teachers should be aware that children may need practice at each 
prompting level before assistance is reduced. A minimum of two or 
three successful responses at each level should be obtained before fading 
is begun. 

Fading Between Prompting Categories 

Teachers must fade between categories as well as within categories. 
To facilitate this the teacher must always pair physical prompts and 
visual prompts with verbal prompts to prepare the child for performances 



EKLC 



47 



with a verbal prompt alone • For instance, as she bends the child's knees 
to jump she should say 'bend your knees', and as she demonstrates jumping 
down she should use the skill mand 'Jump Down'. 

The process for fading between categories is based on delaying the 
applicaticn of the prompt that the teacher Is trying to fade* For 
instance, when the teacher has been using physical prompts and she feels 
ready to withdraw them, she should give a verbal prompt and a visual 
prompt and wait several seconds for the child to initiate the desired 
response. This delaying technique is particularly effective with children 
who really want to perform the skill. For example, a child who has been 
receiving instruction at the level of minimal guidance (paired with skill 
cues and gestures) may be Induced to perform the skill without the minimal 
guidance, if he is required to wait even briefly for this assistance 
after the skill cues and gestures are given. If the child does not 
respond correctly, the teacher will have to give the physical prompt she 
was withholding. Repeated trials with reinforcement should eventually 
lead to Initiation of the response after the visual and verbal prompt 
alone • 

Usually fading between categories is attempted only after the teacher 
has consistently elicited c' rrect •responses using the lowest level of 
the prompting category that is being considered for fading. For example, 
a teacher who is considering withdrawing all physical assistance^ should 
be prompting at the MG level of this category. As in fading within 
categories, the teacher should be looking for some consistency in 
performance before attempting to fade between categories. 
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In all categories the fading techniques also give the advantage of 
allowing the teacher to remove herself physically from the child's space. 
Her proximity to the child must be greater when she is using physical 
promptJ3,but as she shortens her assistance and moves through this category 
into the others, she can stand at some distance from the child she is 
teaching. Eventually she can prompt his performance from anywhere in the 
play room, even if she is occupied with instructing other children. In 
this way she can bridge the gap between individualized instruction and 
free play by using minimal verbal prompts at appropriate moments in the 
child's play. 

In summary, the prompting continuum is used in three ways. It systema- 
tically helps the teacher reduce her iassistance by defining levels of 
prompting in which a decreasing amount of physical, visual or verbal 
informatioa is used to elicit a skill response. It allows the teacher to 
decrease her proximity to the child in order to make him more independent 
of her physical presence in his play. Finally, it allows the teacher to 
use delays of assistance to encourage the child to initiate responses 
even when he is still dependent on some verbal, visual or physical 
assistance from the teacher. 



EVALUATING THE RESPONSE 

When the child responds to the prompts for skill execution the teacher 
must evaluate the response so that she will know how to proceed. She must 
know what she expects as a correct response so that she is aware if a 
response is incorrect , or incomplete > or simply not there at all. If 
' she wants a two foot jump she must be able to evaluate a one foot jump 

as incorrect and increase her pre-response prompts accordingly. 
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Evaluation of the responses in each performance will facilitate the 
provision of appropriate post-response information ana appropriate pre- 
response assistance for the next performance. 

POST RESPONSE FEEDBACK 

Teacher behaviors in the post-response phase are directed towards two 
things: increasing the frequency of the response by giving reinforcement 
of a verbal, visual or physical nature, and improving the quality of the 
J response by giving specific information feedback (visual, verbal or physical) • 

Examples of verbal reinforcement are praise statements such as *Good 
boy!' or 'Good work!'. Visual reinforcement includes the use of smiles 
and other gestures of approval. Physical reinforx:ement is exemplified 
by a pat qn the back and other affectionate physical coiltact behaviors. 

Verbal information feedback takes the form of statements such as 
'Good jumping'. Mid 'Good swinging of your arms' or 'You didn't swing 
your arms enough'. The first example of verbal :fxiiormation feedback may 
be termed a 'skill mand' type of feedback, while the latter two examples 
may be described as 'skill cue' feedback. Visual information feedback takes 
/ the form of partial skill demonstrations or gestures that serve to high- 
light aspects of the skill that were performed correctly or incorrectly. 
Physical information feedback includes manipulating a body part or body 
parts to focus the child's attention on aspects of the skill that were 
performed correctly or incorrectly. 

Specific information feedback of some type is needed to help the 
child see ways in which to improve his skill; it is through the processing 
of this feedback that learning takes place. Once learning has occurred 
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responses can be maintained through intermittent reinforcement. For 
example, if a child^ correctly performs a skill readily he does not need 
specific information feedback to continue giving the skill response. 
Intermittent reinforcement Ca word, a look, a touch) may maintain the 
quality and frequency of the response. If he needs prompts to execute a 
skill however, he may require reinforcement to ensure that he will continue 
to respond and he may also need specific information feedback to help him 
achieve the skill without prompts. In other words, both types of feedback 

(reinforcement and information feedback) are required. 

( 

Once all parts of the skill response are well-learned even intermittent 
reinforcement can be removed because the majority of the Target Skills 
have inherent reinforcing qualities about them. The sense of achievement 
ia completiMg the task, the feeling of vertigo that accompany some skills 
(hanging upside down, going down a slide, swinging on a swing), and the 
feeling of speed and flight that accompany others (riding a tricycle, running, 
jumping) all provide intrinsic feedback to the performer that can act as 
reinforcement during a perf oi-Tiance. 

Post-response feedback need not necessarily be of the same type as 
pre-response prompts. However, it may be beneficial to use the same pre- 
responae prompt as information feedback on several trials to assist the 
child in processing the information given by the teacher. In teaching 
j\jiri;ing down from two feet to two feet for example the teacher may want 
to repeat the skill cue 'bend your knees' in the post-response phase and 
combine it with a gesture of pointing to the knees as was used prior to 
the response. In this case after the skill response she would say 
'Good for you. You bent your knees' and she would point to both, knees 
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P'jst response feedback can be used even when the teacher has used 



no pre-response prompts • For example. If a child is just beginning to 
Initiate a newly-acquired skill, some verbal feedback may be given after 
the response has been observed to encourage repetition in free play. 
It Is likely that post-response feedback, when used with an environmental 
goal, will also help to increase the frequency of the desired skill 
response • 

In summary then, the teacher must choose the appropriate prompt in 
the pre-response phase to help the child complete the skill response. 
She mu&t then ex^luate the degree of proficiency of this response and 
choose the appropriate post-response feedback to ensure repetition and 
improvement of the skill response. 

TEACHING OVER A SERIES OF EPISODES 

The instructional episode may be of variable length and it has 
been stressed already that teachers should be attempting to get as many 
correct responses in each episode as poS|8ible. It is this repetition 
that brings about retention of the skills. To Increase the number of 
practice trials for each skill that is being learned the teacher can do 
three things:: 

1. increase the length of the teaching episode 
so that more repetitions are Included. 

2. increase the rate of responses 
within each episode. 

3. increase the number of teaching episodes. 

Frequency of practice trials should not be Increased at the expense 
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of the qixality of the response however. It is the number of correct 
responses that should be increased from episode to episode, and from 
day to day. 

When 2. teacher begins a new teaching episode, whether it is on the 
same or a subsequent day, she should begin her teaching at the level of 
prompt that was most typically used in the previous episode. After one 
or two correct responses at this level of proihpt she can begin again to 
fade her pre-respcnse assistance. In this way she is likely to get a 
correct response that can be legitimately reinforced at the beginning of 
each episode. It is a good idea also to end the episode when a correct 
response has been achieved (hopefully with less assistance from the teacher 
than the first correct response) . In other words it is probably better 
to l,et the child return to free play with some reinforcement for a correct 
performance than it is to send him off after an incomplete response or 
after a refusal to perform. 

As the teacher moves from episode to episode she should also try to 
reduce the amount of post-response reinforcement she gives. Eventually 
the child should be content with the reinforcement that is intrinsic to 
the task itself and be independent of the teacher. The teacher should 
consider withholding her reinforcement from performances that have been 
consistently correct in previous episodes. She can give it only for 
the first performance in an episode and then for responses with a lower 
level of prompt (l ess teacher assistance ) . 
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MONITORING PROGRESS AND EVALUATING INSTRUCTION 

Evaluation is the process wherein assessment of student status and 
progress is used to estimate the merits of the instructional content, 
the appropriateness of the mode of delivery, and the progress made towards 
the terminal objectives. 

A specific record of daily performance is needed to give the teacher 
immediate information on the progress of each child on those skills that 
have been prescribed for instruction. This information can also help her 
evaluate her own instructional effectiveness. 

The Daily Record Form has been designed to help the teacher keep 
this information at hand. One form should be used for each child for a 
period of two weeks. At the beginning of each two-week period teachers 
should record the child *s name and the Target Skills that have been 
prescribed for individxial instruction* Immediately after each instructional 
episode ^teachers should take time to record the number of the task in the 
task sequence that is being taught, the level of response prompting used 
to elicit correct responses, the amount of time spent in instruction, 
and/or the number of responses the child made. The teacher or the teacher 
aide may interact with the child on the prescribed skill at three different 
times, during a thirty minu:e period, each time for one or two minutes. 
Each interaction (episode) should be recorded along with the prompt that 
was correctly responded to most frequently during that interval. Estima- 
tions of time spent with the children can be used but they should be 
checked now and again with a watch or clock so that the teacher feels 
she is recording as accurately as possible the amount of time spent in 
instruction. An example of a completed Daily Record Form can be found 
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in Figure 8 • 

If this information is recorded each day the teacher can review her 
daily record form at the end of the week to monitor progress and check 
her use of fading. She can also determine whether or not she is spending 
an adequate amount of time with each child. For some children instructional 
times might be five to ten minutes per day on each of two skills. For 
children with brief attention spans several one or two minute episodes 
might be the most the teacher can manage. At the end of the week however, 
the teacher must be able to assess the amount of time spent with each 
child to determine whether or not his instructional time is adequate as 
well as his free play time. 

The teacher must be aware, when evaluating her instruction on the 
Daily Record Form that the children she is teaching may differ in their 
rates of responding. In five minutes of instruction one child may jump 
30 times while a slower child may jump 5 tim.es. For this reason teachers 
should record the number of correct responses tn each episode and they 
should attempt to increase the frequency of the child's correct responses 
from episode to episode. However for some skills, such as tricycle riding 
or running, a frequency count of correct responses is not feasible, and a 
record of time spent in instruction is sufficient alone. 

In summary then, the daily record forms can be used by the teacher to: 

1. Give an accurate account of the child's progress 
on prescribed skills. 

2. Check her use of fading. 

3. Give an accurate account of the time she is 
spending with each individual child so that 
she can re-allocate her time accordingly. 

4. In some skills, check to see if she is 
increasing the frequency of correct responses 
per unit of instructional time. 
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Skill changes may be acquired so slowly that detection of Improvement 
Is difficult. For this reason teachers are encouraged to take the 
infonnation from the dally report form and transfer It onto Progress 
Graphs (see Fig. 9 ^ that can be used to reflect Increases over longer 
periods of time. These graphs are organized so that each day the child's 
performance can be recorded for each Instructional episode. The teacher 
writes in the task step numbers of the Task Sequences that are under 
Instruction, and records the level of prompt that was used most predomi- 
nantly in the episode. 

At the end of every month the graphs will reveal the kind of progress 
that the child is experiencing, so that decisions to continue instruction 
or to terminate instruction can be based on this data. If the graphs 
reflect a steady improvement In performance within a task step (that is, 
a decrease in the amount of teacher assistance used to elicit a correct 
response), then the teacher may continue with her instruction. Once the 
student reaches the last step of a task sequence and is responding correctly 
and consistently to a verbal prompt at the skill mand or action cue level, 
the teacher may place the target skill on maintenance. Mairtenance may 
be described as a teaching strategy where a recently learned target skill 
(or task step that is being considered as a terminal objective for a 
particular child) is systematically reviewed on a periodic basis. 
Maintenance insures that gains that have been made through instruction 
are not lost because of a lack of continued practice. If on the other 
hand, the graphs do not reveal any change in the use of prompts over 
several episodes, then the teacher should consider two alternatives. 
If the child had previously progressed at least one full task step from 
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the prescribed task step, the teacher would put the child on maintenance 
at the task step previous to the one that is showing no progress. But if 
the task step at which the child is showing no gains is in fact the 
original prescribed task step, then the teacher should consider terminating 
instruction for the prescribed skill. 

To illustrate the use of Progress Graphs in making decisions about 
instruction, consider the example of a child who has been prescribed for 
instruction on task 2 of the target skill of ascending a ladder. Over a 
period of 2 weeks the child shows a progression from performing with a 
physical prompt (at the CM level) to performing with a verbal prompt (at 
the SM level). The subsequent 2 weeks though, show no progress beyond 
performing at task 3 (ascends stair:, alternating feet with support) with 
physical prompting at the level of complete manipulation. In this instance, 
it appears that the child, due to his small stature, lacks sufficient leg 
length to successfully achieve task 3 of the target skill. The teacher 
therefore accepts task 2 as the target level for this child, and places 
the child on maintenance at this task step. All target skills or task 
steps placed on maintenance require that the child be successfully per- 
forming at a visual or verbal prompt level. 

Whereas the Daily Record Forms and Progress Graphs serve to provide 
more immediate feedback on student progress. The Individual Student Profile 
and Free Play Inventory may serve to provide a more long-term evaluation 
of student progress and program effectiveness. 

The Individual Student Profile is used to evaluate the child's status 
on all play skills at the beginning of the program for the purpose of 
prescription. However, throughout the school year as the child acquires 
new skills, these should be recorded on the profile with their date of 
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acquisition. By the end of the school year, the child's status before and 
after the program can be reviewed. The profiles should be kept for school 
records, for parent reports and for incoming teachers in the following 
year. Updating should be done every three months from information recorded 
on the Progress Graphs. Complete profiles can be used at the beginning 
of the next school year to determine which children should continue in 
the program. Similarly the Free Play Inventory, used initially as a 
pre- instructional tool, may also be used later on to present a long-term 
overview of program results. Use of the Free Play Inventory as a post- 
instructional tool allows for a check on free play to see if the children 
are initiating more skills, in particular, those play skills that have 
been under individualized instruction. 
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TEACHING GROUPS OF CHILDREN 

OBJECTIVES OF GROUP ACTIVITY 

While much emphasis is placed on individual instruction of retarded 
children, there is also a need to expose children to group situations, 
either informally in a free play environment, or more formally in a 
structured group learning activity in which children are required to 
respond at the same time in the same or nearly the same way to instructions 
from a teacher. Time and manpower shortages may mean that group instruc- 
tion must take the place of some individual instruction if time is to be 
used most constructively. 

Group work does not necessarily mean, however, that there be a high 
student-to-teacher ratio. In fact, group work can be defined as any 
activity which involves two or more children in the same activity at the 
same time. With two children there may be two teachers, with five 
children there may be only one, depending on the program and the needs 
of the children. Some children who cannot respond effectively in a one- 
to-one Instructional situation may be more motivated to respond in a 
Is.rger group. 

Group activity can enhance the social and emotional growth of 
children as well as their cognitive and motor skills. There are a number 
of program objectives that can be met through this kind of instruction: 

A. To provide an opportunity for practice of acquired motor skills . 

Basic motor skills cannot be improved without repetition of 
these skills over and over again. Since retarded children rarely 
get sufficient opportunity for practice, and fail to use free time 
for extensive practice when they do^ have the opportunity, teachers 
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can insure that skills that have been previously learned are main- 
tained through systexnatic repetition in regular group activity. 

B, To provide an opportunity for instruction of motor skills . 

When a number of children require Instruction in a skill at 
approximately the same; task level, instruction can sometimes be 
given in groups of two's or three^s* These children can also be 
given instruction in a larger group containing children who are 
adeyt at the skill. In this way, children who are skilled can act 
as models for children who are not as skilled, while the teacher 
or aides provide the physical and verbal prompts required to Improve 
skills. The prea^^nce of a number of children in a group activity 
can result in a generally exciting atmosphere that seems to motivate 
children to be active. 

C. To provide an opportunity for children to learn to interact 
with each other . 

Social skills such as willingness to share and cooperate with 
others must be learned from experience in situations which demand 
an awareness of others. The forced company of other children may 
assist the child in developing beyond the stages of egocentric and 
solitary play towards a healthy ability to cooperate with others. 
Learning to share space and equipment, to take turns, to share 
teacher attention and to follow and lead is possible in group 
activity. 



EKLC 



65 



- 57 - 



D, To provide an opportunity for children to learn skl3,ls for 
group Instruction > 

If retarded children are to get the most out of their years 
in school, in training centers, and in recreational activities they 
must be able to function as members of a group, Cr;:^up activity 
demands a different level of response from that of Individual instruc- 
tion. In a group the teacher's attention is divided and reinforcement 
for behavior is less consistent. Group activity in a play setting 
thea can be part of a child's preparation for future educational 
and recreational experiences. Listening skills as well as other 
behavioral skills can be practised and extended in these situations. 

STRUCTURING GROUP ACTIVITY 

The first attempts at group activity need not be long, difficult 
periods of instruction in which one teacher deals with a large number of 
children. There ^i.re several dimensions along which the activity can be 
varied, and teachers may want to start at the beginning with the simplest 
of each. 

Composition of the Group 

B'^cause of their wide variability in performance retarded 
children are best divided by skill level into relatively small 
numbers, for group activity. The number of children in a group will 
depend on the number of teachers available to assist, and on the 
general skill levels of the children. If one or more children are 
just learning the skill, then they can be included within the 
activity providing the leader-child ratio is sufficient for them 
to be helped through the activity. Beginning with a triad of one 
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teacher and two children may be advisable, or two teachers and 
two children if a good deal of physical assistance is necessary. 
Groups of more than ten children are difficult to manage unless 
the children have had adequate time to learn group skills. Even 
then, ten children in a group would be workable only if the teacher 
has an aide to assist her. More than one group may be operated 
simultaneously in different areas of the room if there is adequate 
assistance. In this case, students seem to be best assigned to 
groups by their speed of response. It is difficult to have a group 
containing one child who follows the teacher's instructions but is 
so slow in completing a response that others are kept waiting, 
usually impatiently. 

Teachers can also group children by giving consideration to 
motor skills and social skills. Groups run more smoothly if the 
children have similar movement capabilities, and children who arc 
micooperative should be included in group activity only if the 
teacher-child ratio is large enough to allow supervision of those 
children. 

Choosing Content for Group Activity 

The content of the group activity can be much the same as that 
for individual instruction except that those skills that require 
special apparatus (tricycles, trampoline) are best left for indiv^ 
idual attention. However, any of the fundamental skills that can 
be practised without a lot of equipment should be used in group 
activity. Sample group activities have been written for Target 
Skills, such as running, jumping down and jumping over, that can be 
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successfully introduced in group time (see Appendix D ). Each group 
activity sheet focuses on one Target Skill and outlines the body 
parts and body actions that should be included along with the 
activity to promote an awareness of the verbs and nouns that are 
often used by the teacher. In the group activity for Jumping Down 
for instance, the teacher might want to review feet , knees , arms , 
bend your knees , and swing your arms , so that when the jumping activity 
begins and she says "bend your knees and jump" the children will be 
prepared to respond to her verbal prompts. 

The activity sheets also contain Information about the organi- 
zation of materials, the physical, visual and verbal prompts that 
can be used, and the sequence of events to be followed in conducting 
a group session on that target skill. Teachers may want to combiae 
these activities or to design further activities, however, and 
therefore further guidelines are provided in the following paragraphs. 

The teacher should choose one or two Target Skills as a theme 
for the group activity. It may be wise to concentrate on one or 
two objectives rather than confuse the children by introducing too 
many different activities. It is also beneficial to look at 
individual prescriptions. For example, i the skill 'Jumping Down' 
has been prescribed for a number of children in the group, it might 
be advantageous to include it in group activity. 

Locomotion skills seem to be the best choice for group activity 
initially, since all of the children can participate at once. 
Activities should be chosen that will accommodate children at 
different points in the Task Sequence. Running activities are good 
because children can participate whether they have a mature running 
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pattern or just a fast walk. Throwing Into a target, on the other 
hand, may be a waste of time for those children who cannot yet hurl 
a ball. If 50% of the children In the group can perform the activity 
without major assistance, then the supporting teachers can give their 
attention to the remainder. If everyone needs assistance, the 
teachers wi.ll not be able to keep up. Choosing activities in which 
50% of the children can respond without help will make group work 
rxm much more smoothly. 

The teacher should try to avoid those skills that require 
special equipment or equipment that cannot be easily moved. Also, 
skills that require the children to take turns may prove to be 
unsuccessful at first, especially with children who have short 
attention spans. For example, the skills 'Swinging on a Rope' or 
'Riding a Tricycle' both require special equipment and individual 
turns, unless there are several ropes and tricycles. Instead, 
skills such as climbing on a box or forward roll, that require 
simple, moveable equipment (boxes and mats) , are more suitable to 
group instruction. Similarly, skills such as sliding down an 
incl-jie, may allow several children to perform at one time. This 
then would also be a good choice for group activity. 

The Target Skills in the Small Play Equipment category require 
extra equipment as well as helpers. For example, if a teacher 
chooses bouncing or kicking as a theme for group activity, a 
sufficient number of balls mus^-be made available to the children 
so that they do not have to wait, unnecest...>rlly , for their turn. 
Even more important, the teacher should have sufficient helpers to 
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run after stray balls and help those children who lack the skill to 
perform on their own. Thus, Small Play Equipment skills should only 
be chosen for group activities if teachers and equipment are available. 
Avoid activities that require rules and competition until the youngsters 
are ready for rule-learning. Put the stress, instead, on the skill. 
For those children who are more advanced add a goal or objective that 
is a simple one that does not discourage thinking about the skill. For 
example, jtimping off a bench may be a good activity for stepping down 
and jumping down. For those children who are ready for more, the presence 
of a hoop to jump into may add enough interest tc make the task motivating* 

Body awareness skills such as identifying body parts, or imi- 
tating simple body actions are most successfully introduced at the 
beginning of group activity. These skills often serve as a means 
of catching the children's attention and can also be used to introduce 
the body parts which will be used in the remainder of group instruction. 
For example, If the teacher chooses to work on group activities that 
Involve crawling on hands and knees, the skills can be introduced by 
having the children identify the body parts required to perform the 
task. The teacher may say, 'Uhere are your hands? " or "Can you 
shake your hands?" After the children have identified these body 
parts, the teacher may then ask, "Can you crawl on your hands and 
knees ?" Body awareness skills, then, are best used as an introduction 
to group activities or as an 'attention-getter^. They can be made 
very simple, can be easily reinforced and can be performeo in a 
small area where the teacher is most likely to have the child's 
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complete attention. 

The Length of the Group Session 

When group activities are first begun It Is wise to keep them short 
and exciting so that children will see them as a desirable Interruption 
of free play time. Initially one short activity, taking three to five 
minutes will be enough, but gradually this can be lengthened until 
children are spending fifteen productive minutes in group instruction. 

The quality of the activity time is important to tonslder also. 
In the first sessions children should be active about 75% of the time, 
usually in short activities that can be performed relatively quickly 
by all of the children. Activities can be repeated, even within one 
session if they are stopped and started quickly. Short repeated activities 
will keep the children's attention better than one longer one. Teachers 
can impose more structure at first by keeping children in one spot (on 
a mat for Instance), and as they become more capable, can have more 
vlgorovis activity included. For example, to begin with the teacher 
may do activities such as 'stand up, sit down, jump up' and later move 
to running activities in which the children are more scattered and free. 

Changing the Task Demands 

The sophistication of the activity can be changed by altering 
the relationship of the children to each other, thus making them more 
involved in each other's responses. Children can be completely 
independent of each other or completely dependent on each other depending 
on the nature of the task. 
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It is probably easiest for the children to be able to respond 
in unison to a teacher's verbal or visual prompt. For example, if 
the teacher says 'Run to the mat', all the children can run at once, 
and there is no waiting, no cooperating needed either at the beginning 
or the end of this simple activity. 

A little bit more difficult is the situation in which the child 
has to wait a short while for his turn. In some activities there 
may be two benches for six children and the last two children may 
have to wait at least until the first children have started their 
response • 

Teachers who find that children can tolerate this short wait 
may want to begin 'taking turns', so that all children must watch 
each child perform the skill alone, or perhaps in pairs. Children 
who are least able to wait should have their turn in the middle so 
that the waiting before, and after, is not too long. 

With more highly skilled children teachers may decide to try 
an activity in which a ball or a hoop must be shared by two children. 
This will require more supervision. 

It Is advisable to put off the introduction of games with 
rules until the children have acquired some skill In taking turns 
and sharing equipment. Even with these competencies children are 
likely to be ready only for very simple 'rules' such as giving the 
ball to the person next to you, or doing three things in a sequence. 
Contingencies are much more sophisticated and telling young retarded 
children, that 'if you do this then this happens' will probably 
result in much frustration, particularly for the teacher. 



STRUCTURING THE PHYSICAL ENVIRONMENT 
Activity Area 

In the beginning, group activity works best if confined to a 
fairly small area. A 20' by 40' area is adequate for most activi- 
ties. The fewer distractions (toys, other children) in the activity 
ari^a, the better the chances of success. 

Another environmental consideration is floor covering. Some 
activities, such as scootering, require a tiled or concrete floor; 
others, jumping down for example, are best done onto a soft surface 
such as a mat. Teachers must choose the right area for group 
activity according to the target skills being taught. 

Equipment Selection and Set-up 

Equipment that is light, portable and capable of re-arrangement 
is most useful. For example, a detachable slide can be used in a 
variety of equipment arrangements. Also, flat mats can be draped 
over a frame or cushions to create an incline for rolling, or 
sliding. 

In selecting and setting up equipment, leaders must consider 
the age, size and skill of the children. The height of a platform 
for jumping or sliding must be right to accomodate all children in 
the group. 

A leader is wise to take advantage of the novelty effect which 
equipment has when it has not been made available for a while. 
Some equipment can be stored away when not in use so that it has 
more appeal when brought out for group play: eg. bean bags, hoops. 
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scooters « This suggestion does not apply to the basic play equipment 
usually available for free play. 

Children will often display renewed Interest in an activity 
if even slight modification is made to the equipment set-up. For 
example 9 children will throw at a target for a while and then become 
disinterested; however, they may be motivated to continue throwing 
when a different target is presented. 

TEACHING STRATEGIES IN GROUP ACTIVITY 

One person should be identified as the leader of the activity. 
The role of the group leader is to set up the equipment, call the children 
together, give the verbal and visual instructions, and to direct the 
activity as a whole. The role of the assistant leader (s) Is to verbally 
and physically prompt the children. Sometimes it is necessary to prompt 
even the more capable children when the group activity is not succeeding 
because the responses of the children are too slow. v 

A signal can be used to let the children know they are to come to- 
gether for group activity. If the particular signal is used only at this 
time, the children will learn to associate the signal with group activity. 
A tambourine is good because the sound can be continuously repeated to 
give the slower children more time to respond. 

Having the children come to the same designated location each time 
(for example, a mat centrally located) will Increase the chances of their 
learning to come to the group on their own. Children should learn that 
when they arrive, they sit and face the group leader. Helping teachers 
must be responsible for gathering up the stragglers and prompting them 
to join the group. 
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While giving the signal for group activity, the group leader can sit 
and wait at the designated spot, and welcome the children as they arrive. 
If possible, the leader waits until all children are there before starting 
the activity. If the early arrivers begin to get restless, the leader 
may start the activity, or try to keep their attention by the use of 
"filler" activities such as hand clapping, or self-identification 
("Where's Cameron?"). 

Before giving instructions, the group leader must get the attention 
(through eye-contact) of as many children as possible. The leader first 
makes sure that the children are sitting in a position facing him or her. 
Cues, such as "look at me" or "listen" may be given; making arm movements, 
clapping hands or touching the children may also help. 

The verbal prompts should be brief at first, either one word sentences 
("Run!") or short sentences ("We're going to run.") that describe the 
activity. Vocabulary should be simple and concrete; commands such as 
"Run like the wind!" are only meaningful as the action word "Run!" Verbal 
prompts that involve sequences of activities may be too complex at first 
(e.g. 'Go under the bench and over the box') unless good visual prompts 
are used. The teacher can generate much excitement by using an enthusi- 
astic, excited voice and exaggerated demonstrations. 

The instructional techniques are virtually the same as those described 
for individual instruction. After giving a verbal prompt the leader 
should wait a few seconds for a response. If the children do not respond 
she should repeat the verbal cue and give a visual prompt or demonstration. 
If it is a new activity, she may demonstrate immediately if she suspects 
that the verbal cue will elicit no response. With practise activities, 
the pause between verbal prompt and visual prompt should be increased so 
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that children who can do so have plenty of time to react to the verbal 
cue alone. Ordinarily the leader should not give physical prompts since 
her role is to reinforce those children who have responded to the verbal 
prompt or the demonstration. 

The role of the helping teacher (s) is to try to direct the children's 
attention toward the group leader and then to physically prompt those 
children who cannot respond to the demonstration. If the helpers sit 
directly behind those children who they kno^ require assistance they can 
often give prompts to several at once. As in individual Instruction , 
this assistance should be given with consistency and systematically 
reduced over time so that the child improves his performance from requiring 
complete manipulation to rev'^uiring only gestural prompts, until finally 
he can respond to the teacher's verbal prompt. 

Some children may ba able to respond to the teacher's verbal prompt 
or visual prompt but are inattentive or slow to react. The helping teacher 
can assist these children by giving them a gentle poke in the back as the 
verbal prompt is given, enough to \*rod them into a state of alertness 
without being too averslve* If this is given with some consistency the 
children may react more quickly or remain more alert simply to avoid 
the prodding,. A diagram of the sequence of events in group instruction 
is provided in Figure 10 on the following page. Some activities may 
require two teachers or leaders in which case one of the helpers performs 
a similar function to the group leader. For example, if children are 
practising running by travelling from one mat to another, a teacher can 
be stationed at each mat, one to start the runners (with lots of verbal 
encouragement - "One, two, three, GO! Daryl!"), the other to receive 
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TEACHER/LEADER 



HELPERS/AIDES 



SIVE VERBAL PROMPT 



REPEAT VERBAL PROMPT WITH VISUAL PROMPT 



REINFORCE APPROPRIATE RESPONSES 



REPEAT VERBAL PROMPTS, REINFORCING CHILDREN 
WHO RESPOND TO PRODS FROM HELPERS 



(SIT BEHIND CHILDREN FACING LEADER) 



REPEAT VERBAL PROMPTS WITH NAME OF CHILD 
(wait 2-3 seconds) 



PROD, GIVE VERBAL PROMPT WITH V SUAL PROMPT 
(wait 2 seconds) 



GIVE VERBAL PROMPT WITH MANIPUUTIVE PROMPT 
OR COMPLETE MANIPULATION 



KSINFORCE IMMEDIATELY AFTER PHYSICAL PROMPTS 



Figure ID: Teaching Strategies in Group Instruction 



them with a hug or other appropriate reinforcement. The helpers can run 
with the children prompting those that need extra help. In this kind 
of activity > the group instruction may become a noisy, boiisterous activity 
that is exciting and stimulating to all the children. In the rare cases 
of activity where assistance is not required by anyone, teachers and 
helpers should be ready to join in the activity playfully. 

Teachers should have all of the equipment ready for group work before 
the children are called together so that time is not wasted having the 
children wait« A distinct beginning and ending to each activity in group 
Instruction seems to keep the children alert as well. Again, short brief 
activities, ending with a verbal cue "Stop" or a regrouping of children 
on the original starting place keeps them interested and alert. An 
active fijaal activity, again with a definite ending, will perhaps leave 
them with a willingness to join into group activity the next time. 
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APPENDIX A 



ASSESSMENT FORMS 
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FREE PLAY INVENTORY 



CO 

H 



H 
CO 



SKILLS FOR LOCOMOTION 



1 • Running 

2. Ascending Stairs 

3. Descending Stairs 
A. Jtcaping Down 

5. Jtjmping Over 

6. Hopping on One Foot 

7. Forward Roll 

8. Backward Roll 



SKILLS FOR LARGE PLAY EQUIPMENT 



1. Ascending an Inclined Bench on Stomach 

2. Ascending an Inclined Bench on Hands & Knees 

3. Walking up an Inclined Bench 

4. Jiimping on a Trampoline 

5. Seat Drop on Trampoline 

6. Swivel Hips on Trampoline 

7. Sliding Down a Slide 

8. Climbing on a Box 

9. Swinging on a Rope 

10. Swinging on a Bar 

11. Swinging on a Swing 

12. Hanging from Knees on a Horizontal Ladder 

13. Rolling Aroimd a Bar 

14. Ascending a Ladder 

15. Descending^ a Ladder 



+ •4 



SKILLS FOR SMALL PLAY EQUIPMENT 



1. Throwing 

2. Kicking 

3. Catching 
4* Bouncing 

5. Striklt^g with a Hockey Stick 

Stopping a Fuck with a Hockey Stick 
Passing a Puck with a Hockey Stick 
Hitting with a Baseball Bat 
Jtffliplng a Rope Turned by Two People 



6. 

7. 
8. 
9. 



SKILLS FOR PLAY VEHICLES 



1. Riding a Scooter (Sitting) 

2. Riding a Scooter Down an Incline (Sitting) 

3. Tummy Riding on a Scooter 

4. Tummy niding Down an Incline on a Scooter 

5. Pulling a Wagon 

6. RLding a Wagon 

7. Riding a Tricycle 

8. Riding the Back of a Tricycle 
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PREP PLAY PROGRAM 

DEPARTMENT OF PHYSICAL EDUCATION 

UNIVERSITY OF ALBERTA 



INDIVIDUAL STUDENT PROFILE 



TEACHER'S NAME: 
STUDENT'S NAME: 
DATE: 



SKIU-S FOR UXCMCfTION 



Running 

1. Walks quickly 

2. Runs with instances of non-support 

3. Runs with bent arms moving in opposition 
to legs 

A. Runs quickly, dodging obstacles 
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Ascending Stairs 

1. Crawls up stairs on hands and knees 

2. Ascends stairs marking time with support 

3. Ascends stairs alternattng feet with 
support 

Ascends stairs alternating feet without 
support 
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Descending Stairs 

1. Descends stairs on seat 

2. Descends stairs marking time with support 

3. Descends stairs alternating feet with support 

A. Descends stairs alternating feet without support 



Jumping Down 

1. Steps off box of shin height. 

2. Jumps down off box of shin height, two 
foot take-off and landing 

3. Jumps down off box of knee height, 
two foot take-off and landing 

, Jumps down off box of hip height, two 
foot take-off and landing 
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Jumping Over 

K Steps over a line on floor 

2. Jumps over a line, one foot to 
other foot 

3. Jumps over a line, two foot take-off 
and landing 

Hopping on One Foot 

K Stands momentarily on one foot 

2. Bounces on one foot without leaving fl 

3. Hops in place on one foot 3 times 

A. Hops forward three times on one foot 

Forward Roll 

K Rolls into sitting position 
2. Rolls into squatting position 
Backward Roll 

1. Rocks backwards onto shoulders 

2. Rolls over onto shins 

3. Rolls over to crouch 



SKILLS FOR LARGE PLAY EQUIPMENT 

Ascending an Inclined Bench on Stomach 

1. Slides along bench on stomach by pulling 
with hands. 

2. Slides up !nc1 ined bench on stomach by 
pulling with hands. 

Ascending an Inclined Bench on Hands and Knees 

1. Crawls along bench on hands and knees 

2. Crawls up inclined bench on hands and knees 
Walking up an Inclined Bench 

K Walks along a bench 

2. Walks along a narrow bench or beam 

3* Walks up an inclined bench. 
Jumping on a Trampoline 

1 . Bounces on hands and knees 

2. Bounces standing without leaving surface 
3* Bounces with Instances of feet leaving bed 
4.'. Jumps consecutively 
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Seat Prop on Trampoline 

K Jumps, lands sitting m bed 

2. Jumps, drops to seat, bounces back to feet 

3. Drops to seat and continues jumping 

Swivel Hips on Trampoline 

1. Does seat drop, jumps and turns 90** 

2. Does seat drop, jumps and turns 90** twice, 
and does another seat drop 

3. Does seat drop and turns 180**, jumps and 
does another seat drop 

k. Does seat drop and turns 180** to go 
directly into another seat drop 

SI iding Down a SI Ide 

1 . SI ides on seat 

2. Slides on tummy, feet first 

3. Slides on tummy, head first 



K Climbs onto hip high box 
2. Climbs onto chest high box 

Swinging on a Rope 

1. Holds on with hands while being swung 

2. Holds on and loclcs legs while being swung 
3- Swings on rope 

Swinging on a Bar 

1. Hangs from bar with hands 

2. Steps off (bench) to hang on bar 

3. Swings on bar 

A. Swings on bar» returns to (bench) 
Swinging on a Swing 

1. Sits on seat and lolds on while being pushed 

2. Mounts swing and sits whMe being pushed 
^. Pumps swing 
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Hanging from Knees on a horizontal Ladder 
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1 , Hangs from hands and knees on adjacent 
rungs of horizontal ladder 

2, Hangs from hands and knees on single 
rung of horizontal ladder 

3, Hangs from knees on horizontal ladder 

Rolling Around a Bar 

1. Supports himself grasping bar and 
flexing hips 

2. Rolls over bar to sitting position on floor 

3. Rolls over bar to land on feet 

Ascending a Ladder 

1. Ascends 5 rungs, marking time 

2. Ascends 5 rungs, hands and feet alternately 
landing on same rung 

3. Ascends 5 rungs, hands and feet alternately 
landing on next rung 

Ascends 10 rungs, hands and feet alternately 
landing on next rung 

5. As'-.ends 10 rungs, alternating hands and 
feet simultaneously 
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1, Descends 5 rungs, marking time 



2. Descends 5 rungs , hands and feec 
alternately landing on same rung 

3« Descends 5 rungs, hands and feet 
alternately landing on next rung 

'i. Descends 10 rungs » hands and feet 
alternately landing on next rung 

5« Descends 10 rungs » alternating hands 
and feet simultaneously 
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SKILLS FOR smLL PLAY EQUIPMENT 



Throwing 

1. Drops baU Into basket 

2. Hurls ball using arm movement 

3. Throws -jail with shoulder rotation and 
overarm action 

k. Throws ball with weight transfer to 
opposite foot 

Kicl<ina 

1. Pushes ball with foot 

2. \i\ci'S stationary ball, knee and hip swing 

3. Walks forward, stops, kicks stationary ball 
^1. Walks and kicks stationary ball 

5. Runs and kicks stationary ball 
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Catching 



i. 



Traps rol 1 Ing bal 1 



2. 



Traps ball dropped Into arms from one foot 



3. 



Traps ball tossed between waist and chest 
from 5 feet 

Catches ball with two hands 



Bouncing 



1 . 
2. 

3. 
k. 

5. 
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Crops ball, chases it and picks it up 
Drops ball and catches it with twc hands 
Drops ball, bounces it once and catches it 
Drops ball, bounces it twice and catches it 
Bounces ball several times and catches it 
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Striking with a Hockey Stick 

1. Pushes a stationary puck with hockey stick 

2. Swings stick to hit puck 

3. Steps and hits puck 

Stopping a Puck with a Hockey Stick 

1. Stops :>ixck d I rected towards stick 

2. Hoves forward to stop puck 

3. Turns to stop puck on forehand 
k. Turns to stop puck on backhand 

Passing d Puck with a He y Stick 

1. Passes puck between benches \'o a partner 

2. Passes puck to a partner from 8 feet 

3. Passes puck to a partner from 15 feet 
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Hitting with a Baseball Bat 

1. Pushes a suspended tether ball with bat 

2. Hits a suspended tether ball with bat 

3. Hits an oncoming tether ball wfth bat 
Hits a tossed ball with bat 
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Jumping a Rope Turned by Two People 

K Jumps up and down with a two foot taf :-off 
and landing 

2« Jutr:ps once over a rope swung back and fcrt-h 
to feet 

3* Jumps continuously over a rope swung back 
and forth in slight arc 

k. Jumps continuously over a rope swung 
over chi Id's head 
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SKILLS FOR PUW VEHICLES 



Riding a Scooter (SItttng) 

1. Sits on scooter while being pushed 

2. Sits on scooter, pushes with both feet 
to travel backwards 

3. Sits on scooter, pushes alternately with feet 

Riding a Scooter Down an Incline (Sitting) 

1. Sits un scooter, travels down Incline 
with assistance 

2. Sits on scooter, lifts legs after initial 
push from teacher 

3. Pushes back with hands to Initiate 
movement 

Tumniy Riding on a Scooter ' 

1. Lies on tummy on scooter wh'le being pushed 

2. Lies on tummy, pushes back wif'h both hanos 
repeatedly 

3* Lies on tummy, pushes back with hands and 
glides with hands and feet off floor 
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Tummy Riding Down an Incline on a Scooter 

1. Lies on tummy » travels down incline 
with assistance 

2* Lies on tummy, lifts legs after intial 
push from teacher 

3« Pushes bacic with hands to initiate 
movement and lifts feet and hands 

Pul 1 Ing a Wagon 

1. Pulls wagon around obstacles 

2. Pulls wagon containing object 
3« Pulls wagon with someone in it 



Riding a Wagon 

1. Kneels in wagon being pulled 

2. Kneels in wagon holding handle and pushes with 
one foot on floor while being pushed from behind 

3. Kneels in wagon and pushes w?th one foot 
on floor 
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Riding a Tricycle 

K Sits with feet on pedals whale being pushed 

2. Pedals after initial push 

3. Pedals forward, 1/2 revolutlonj, pedal 
pre- set 

4. Pedals forward from stopped position 
5* Steers tricycle around obstacles 



Riding the Back of a Tricycle 

1. Stands on back of tricycle, holding 
shoulders of rider 

2. Stands on back of tricycle, holding 
handlebars and pushing with one foot 
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RECOMMENDED EQU t PHENT 



SK ILLS FOR LOCOMOTION 

open space of 20' length 

stairs with a railing or near wall 

benches or boxes of varying heights (3" to 36") 

lines or tape on the floor 

one rope or stick 

mats or landing pads 



SKILLS FOR LARGE PLAY EdUl PHENT 

trampol ine 
wide ramp 

suspended vertical rope 
playground si ide 

climbing apparatus with adjustable horizontal bars 

(24" high to 5* high or ladder that can be placed horizontally 
or vertically) 

swing or rope suspended in loop from horizontal bar 

mats 

bench or beam (inclined) 
boxes or benches (36" high) 
mats 



SKILLS FOR SMALL PLAY EQUIPMENT 

tennis balls or whiffle balls; (not more than 3'* in diameter) 
bean bags (optional) 

large light balls (not less than 8" in diameter) 
plastic hockey sticks 
plastic baseball bats with large head 
skipping rope 



SKILLS FOR PLAY VEHICLES 

tricycles of various sizes 

wagons 

scooters 
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APPENDIX B 



MONITORING FORMS 
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DAILY RECORD FORM 



PREP PLAY PROGRAM 

DEPARTMENT OF PHYSICAL EDUCATION 

UNIVERSITY OF ALBERTA 



NAME: 

^^0N^^: 
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TARGET SKILL 
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STUDENT ^ PREP pyy PROGRAM 

TARGET SKILL ' BEPARMT OF PHYSICAL EDUCATION 
UNIVERSITY OF ALBERTA 
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APPENDIX C 



TASK SEQUENCES 
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SKILLS FOR liXMJrim 



Running 

Ascending Stairs 
Descending Stairs 
Jximping Down 
Jumping Over 
Hopping on One Foot 
Forward Roll 
Backward Roll 
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RUNNING 



TASK SEQUENCE 



1. Move forward vith a fast walk 
(one foot always In contact 
with floor). 



2. 



Run foward so that with each 
stride there is a brief period 
in which neither foot is in 
contact with the floor 
(slight knee lift and short 
strides) . 



PHYSICAL PROMPTS 



CM. 



MP. 



Move backwards holding child's 
hands and pull him into a fast 
walk,, Continue pulling with 
each step. 

Move backwards holding child's 
hands, but giving periodic pulls 
to increase his pace. Reduce 
assistance by releasing hands 
periodically until your hands 
are just out of child's reach. 



CM. Hold child's hand and run beside 
hitn increasing the speed and 
lifting him slightly off the 
ground with each step. 

MP. Hold child's hand and run beside 
him, lifting periodically to 
prompt him to leave the floor. 



OTHER TEACHING SUGGESTIONS 



Chase the child from behind. 

Set up a '"shute" (two walls made 
of mats standing on edge) for 
child to run through, 

Set up a track with lines on 
the floor or obstacles to go 
around or between. 

Hold onto one end of rope or 
hoop and gently pull child. 



Hold the child from behind by 
encircling him with arms. Tb.en 
open arms and say "Run!" 

Start child at top of incline 
and pull him. Release hands 
as he approaches bottom. 

Run in front of child holding 
yout hands behind so child tries 
to catch them. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Run forward with bent arras 
moving In opposition to legs 
80 that with each stride 
there is an extended period 
where neither foot is In 
contact with the floor 
(definite knee lift and 
longer strides) . 


CM. Hold child's wrist and run 
beside him. Pump arm so that 
it DOves in opposition to leg 
and allow child to move the 
other on his own. 

MP, Run beside child and push from 
elbow prompting him to pump 
arms. 


Play follow the leader with 
teacher leading ("Catch me") . 
Start running slowly and get 
faster and faster. 

Stand in front of and facing 
child. Have child hold on to 
the ends of two hockey sticks, 
one in each hand. Teacher holds 
on to opposite ends of sticks 
and pulls child forward by 
Quickly moviniE backwards. Bv 
pumping her arms appropriately, 
the teacher also gets child to 
Initiate arm pump in opposition 
to legs. 


4. Run forward quickly, dodging 
three obstacles in pathway. 


MP. Run beside child, holding his ■ 
hand or lightly touching his 
hip or shoulder. Give gentle 
pull to one side of obstacle 
as it is approached. 


1 
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ASCENDING STAIRS 



EQUIPMENT 



Set of 8 Stairs 



TASK SEQUENCE 



1. Crawl up k stairs alternating 
hands and knees. 



2. 



Walk up four stairs with a 
support of a wall or handrail 
by moving one foot then the 
other 80 that both feet land 
on the same step (marking 
time) . 



PHYSICAL PROMPTS 



CM. Stand behind child, place one 
hand and opposite knee on 
second and first step respec- 
tively. Move other hand and 
knee to next step and push 
child at hips. Repeat. 

MP. Push periodically on child's 
bottom or on back of alternate 
thighs. 



OTHER TEACHING SUGGESTIONS 



CM. Place child's hand on rail and 
hold your hand over his. Move 
hand forward along rail and 
move one foot then the other to 
the same step. Repeat. 

MP. Child holds rail with one hand. 
Move hand forward along rail 
and as child lifts leg, pull 
other hand so that each foot 
lands on the same step. 
Repeat. 



00 



Have two teachers work with the 
child. One can move the 
child's hands along the rail 
while the other manipulates 
his feet. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Walk up 8 stairs with support 
of a wall or handrail, alter- 
nating feet so each one leads 
on a new step. 


CM. Child holds rail with one hand. 
Move hand forward along rail and 
as child lifts leg, move foot 
on to new step. Repeat. 

MP. Child holds rail with one hand. 
, After child moves hand forward 
and lifts leg, pull on other 
hand, so each foot lands on a 
new step. 


Draw a foot on each step and 
encourage child to place his 
foot on each one. 


4. Walk up 8 stairs without 
support, alternating so each 
foot lands on a new step. 


MP. Place child in center of stairs. 
Hold one hand and pull, so that 
each foot lands on a new step. 


Have child step up with hands 
placed at side or on hips. 

In the center of each step, 
draw a foot and encourage child 
to place his foot on each one. 

1 
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DESCENDING STAIRS 



EQUIPMENT 



Set of 8 stairs 





TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Scoot down 4 stairs on seat. 


CM. Sit behind child and hold under 
the arms. Lift child down to 
next step. 

MP. Sit behind child. Nudge child 
in the back to go down on his 
seat. 




2. Descend 4 stairs marking time 
with support of a wall or 
handrail. 

r 1M 


CM. Place child's hand on rail and 
hold your hand over his. Move 
hand forward along the rail and 
move one foot then the other so 
that each foot lands on the 
same step. Repeats 

MP, Child holds rail with one hand. 
Move hand forward along rail 
and as child lifts leg, pull 
on other hand, so that each 
foot lands on the same step. 
Repeat. 


Have two teachers work with the 
child. One can lOve the 
child's hand along the rail 
while the other manipulates 
his feet. 

Put a toy at bottom o? stairs 
for child to climb down to. 


1 IXIV . *** 





TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. U down 8 stairs with 
support of a wall or handrail, 
alternating so each foot lands 
on a new step. 


CM. Child holds rail with one hand. 
Move hand forward along rail 
and as child moves leg, place 
foot on new step. Repeat. 

MP. Child holds rail with one hand. 
After child moves hand forward 
and lifts leg, pull on other 
hc'nd, 80 that each foot lands 
on a new step. 


Draw a foot on each stair, and 
child tries to step onto each 
foot as he climbs down. 


4. Walk dovn 8 stairs without 
support, alternating so each 
foot lands on a new step. 


MF. Place child in center of stairs. 
Hold one hatid and gently pull, 
so that each foot lands on a 
new step. 
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JUMPING DOWN 



EQUIPMENT 



Boxes and benches 
of various heights 



TASK SIQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Step down from shin height 
one foot to the other foot. 


CM. Face child, hold both hands and 
pull so child steps off bench. 

MP. Pull with one hand, releasing 
after '■.ake-off, 


Step down from bench into hoop 
target on floor, jump board, etc. 

Stand behind child holding under 
shoulders or holding hands 
around front of child. Give 
gentle push at shoulders or 
short pull from hands. 

Step down with child, holding 
his hand and reducing prompt. 

Gradually Increase height from 
which child steps down. 

Use a small set of stairs for 
cnlla to step downi 


2. Jump down from shin height 
with a two-foot take-off and 
landing. 


CM. Vace child and hold both hands. 
Pull downward on hands so that 
knees bend, then pull up and 
lift child off bench to floor. 
Be sure child is moientarlly 
suspended. 


Jump onto a crash pad, into 
sand, snow or foam rubber. 
Move target further away from 
take-off spot. 

■ Uj 



TASK SEQUENCE ,; 


PHTSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 




MP, Manipulate child into slight 
crouch then hold hands out in 
front 80 that child reaches for 
them as he jumps, Reticle contact 
time until child touc;.yj hands 
only on landing. F'miiUy, 
hold out hands but do not allow 
contact throughout jump. 


Fade prompts by releasing 
child's hands in air, decreasing 
contact time in successive 
trials. 

Encourage child to land low, 
with knees bent. 


3. Juip down from knee height 
with two foot take-off and 
landing. 


MP, Hold hands out in front so that 
child reaches for them as he 
jumps. Reduce contact time 
until child touches hands only 
on landing * 


Gradually increase height of 
jump. 

Say 'Jump to me' and stand back 
4' -5'. 

Jump onto crash pad. 

Do a jump, land and roll (or 
fall) on a crash pad. 


4. Jump down from hip height 
with a two-f jot take-off and 
landing. 


MP. Hold one hand and reduce prompt 
by releasing child's hands in 
air, decreasing contact time in 
successive trials. 
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JUMPING OVER 



EQUIPMENT 

2" wide line on floor 



TASK SEQUENCE 



1. Step over a line 2 Inches 
wide from one foot to the 
other foot. 



PHYSICAL PROMPTS 



2. Jusp over a lint 2 inches wide 
taking off from one foot and 
landing on the other foot. 



CM. Stand in front of child and 
' hold both hands. Pull him over 
the line. 

MP. Hold hand slightly and allow 
child to step over using your 
hand for balance. 



OTHER TEACHING SUGGESTIONS 



ERIC 



CM. Stand in front of child on 
other side of line holding both 
his hands. Pull him up and 
over line. 

MP. Stand facing child, holding 
hands, let him initiate jump 
then pull ams to lift him. 
Reduce pull so that hands are 
used for balance only. 



Place a line of ropes one beside 
the other, three feet apart. 
Step over each rope in 
successlor. 

Step into a hoop and step out. 



Jump over coloured tape on the 
floor. 

Jump over a narrow gap made 
by two mats. 

Jump in hoop and out. 

Teacher may stand behind child 
aiid ffianipulate by lifting under 
arms a 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Juip over a line 2 inches wide 
using a two-foot take-off 
and landing. 


CM. Face child and hold both hands. 
Full downward on hands so that 
knees bend, then swing his arms 
forward and slightly lift him 
over the line, 

MP. Stand facing or beside child on 
other side of line holding one 
hand. Let child initiate jump 
then pull on arm and slightly 
lift as he goes over line. 
Reduce support so that your arm 
is only used for balance. 


Jump over wider gap made by 
two mats. 

jump from one square to 
another, 

Jump over a rope. 
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HOPPING ON ONE FOOT 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


L Stand for several seconds on 
one foot. 


CM. Hold child steady with one hand 
and lift one foot off the 
ground. 

MP. Child lifts one leg. Hold his 
hand for support. 


1 


2. Stand on one foot and bounce 
without leaving floor. 


CM. Stand in front of child and hold 
him under the arms while he 
lifts one foot off the floor. 
Push down so that child bends 
knee then pull up to straighten 
leg. Continue. 

MP. Stand in front of child holding 
his hands. Move arms up and 
down, causing bouncing action, 




3. Hop in place on one foot 3 
times, leaving the floor each 
time. 


CM. Stand In front (ft child and hold 
him under the arms. Lift child 
off the ground so that he hops 
on one foot. 

> 


Hop in a hoop. 

Hop on a spot on the floor. 

Child may hold onto a box or 
bar for support while hopping. 



H 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


mm TEACHING SUGGESTIONS 




MP. Stand in front of child holding 
his hands. Lift arms prompting 
child to hop. 


Hop over a line. 

It may be necessary to prompt 
child throughout task sequence 
to keep one foot off the floor. 


4, Hop forward three times on 
one foot. 


CM. Stand in front of child holding 
both hands. Gently pull child 
forward each time he leaves the 
ground, 

MP. Stand beside child holding one 
hand. Pull slightly on hand 
so that as child hops he moves 
forward. 





FORWARD ROLL 



EQUIPMENT 



A gym mat 



TASK S'lQUENCE 



1. Squat down, place hands on mal: 
and roll forward into sitting 
position. 



PHYSICAL PROMPTS 



CM, Get child into squatting position 
by pushing on shoulders and 
bending knees. Place hands on 
mat. Push on seat and back of 
head until child rolls over. 
Push on back until child is in 
sitting position. 

MP. Child squats with hands on 
mat. Push on back until child 
has rolled over into sitting 
position. 



OTHER TEACHING SUGGESTIONS 



Set up obstacle such as stick 
or rope over which child places 
hands. 

Set up tire tube hanging from 
rope on celling through which 
child can place head and hands. 
(Place it high enough so that 
when his head is in contact with 
the mat his feet must be off 
the mat) . 

Use bolster for child to roll 
over. 

Have child hold a bean bag 
under chin, as this encourages 
child to tuck head and also 
keeps back rounded. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


2. Squat down and roll forward 
Into squatting position, 


CM, Child squats with hands on mat, 
Hold his legs in tuck position. 
As child rolls over push on 
back or seat to help him regain 
squatting position. 

MP. Child squats with hands on mat. 
Upon completion of roll, push on 
child's back or seat. 


Roll down an incline. 
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BAIXWARD ROLL 



EQUMT 
Mat 



TASK SEQUENCE 


PHYSICAL PROMPTS 


' OTHER TEACHING SUGGESTIONS 


1, Squat down, place hands on 
mat and rock backwards onto 
shoulders. Rock back and 
forth along back. 


CM. Child squats with hands on mat. 
Tuck child's head. As chi'd 
rocks onto back, keep legs and 
head tucked and lift seat so ' 
child continues rock onto 
shoulders. 

MP, Child squats with hands on mat. 
As child rocks onto back, push 
froi seat to prompt child to 
rock ont) shoulders. 




2. Squat down and roll backward 
placing hands on mat above 
shoulders. Push to roll over 
onto shlnt. 


CM. Child squats with hands on mat. 
As child rolls onto back, place 
his hands above shoulders and 
push seat allowing him to roll 
over onto shins, 

MP, Child squats with hands on mat. 
As child rolls onto back placing 
hands above shoulders, give 
initial lift at seat allowing 
child to roll over onto shins. 


i 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Sqiiat down and roll backward 
placing hands on mat above 
shoulders. Push to roll over 
onto feet in crouched position. 


CM, Child rolls backward onto shins. 
Push on knees to keep legs 
tucked throughout. Place hands 
on mat in front of child and 
lift under arms so that he lands 
on his feet in a crouched 
position. 

MP. Child rolls backward. By 
pushing froi shoulders, prompt 
child to place hands on mat and 
push up to land on feet. 


1 



SKIUJS m LARGE PU\Y EQUIFTerT 



Ascending a bench on stomach 

Ascending a bench on hands and knees 

Walking up an inclined bench 

Jumping on a trampoline 

Sliding down a slide , 

Climbing on a box 

Swinging on a rope 

Swinging on a bar 

Swinging on a swing 

Hanging from knees 

Rolling around a bar 

Ascending a ladder 

Descending a ladder 



ASCENDING AN INCLINED BENCH 
ON STOMACH 



EQUIPMENT 



Bench 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


L Lie on stomach and slide along 
bench by pulling with hands. 


CM. Lie child on stoioach on bench. 
Place hands above head holding 
onto sides of bench. Hold child 
at waist and push child's body 
up to meet hands. 

MP. Child lies on stomach with hands 
extended above head holding onto 
sides of bench. Push slightly 
to prompt child to pull himself 
up to hands. 




2, Lie on stomach and slide up 
inclined bench by pulling with 
hands. 


MP. Child lies on stomach with hands 
extended above head holding 
onto sides of bench. Push 
slightly to proi tpt child to pull 
himself up. 


1 
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ASCENDING AN INCLINED BENCH 
ON HANDS AND KNEES 



EQUIPMENT 



Bench 



TASK SEQUENCE 



1. Crawl along bench on hands 
and knees. 



2. Crawl up Inclined banch on 
hands and knees. 



PHYSICAL PROMPTS 



CM. Place child on bench on hands 
and knees. Move one hand and 
opposite knee forward at the 
sane time. Repeat with other 
hand and knee until child 
reaches end of bench. 

MP. With child on hands and knees, 
prompt child to crawl along 
bench by pushing seat. 



MP. With child on hands and knees, 
prompt child to crawl up bench 
by pushing seat. 



OTHER TEACHING SUGGESTIONS 



Child may grasp sides of 
bench. 



WALKING UP AN INCLINED BENCH 



EQUIPMIT 



Bench 



TASK SEQUENCE 



I Walk along a 8 to 10 inch 
vide bench. 



PHYSICAL PROMPTS 



CM. Stand on the ground alongside 
child who stands on bench. 
Support under anas and walk 
with child to end of bench. 

MP. Child stands on bench. Prompt 
child to walk along bench by 
holding one hand and pulling 
gently forward. 



OTHER TEACHING SUGGESTIONS 



2. Walk along a narrow bench or 
beam 4 to 6 inches wide. 



CM. Child stands on beam. Stand on 
ground alongside child supporting 
him under the arms. Walk beside 
child moving from one end of 
bench to the other. 

MP. Child stands on beam. Prompt 
child to walk along beam by 
holding one hand and pulling 
gently forward. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Valk up an inclined bench or 
beai 4 to 10 inches wide. 

i 

1 


CM, Child stands on bench. Stand 
on ground beside child support- 
ing him under aris. tfalk 
beside child as he walks up 
incline. 

MP. Child stands on bench, Prompt 
child to walk up bench by 
holding his hand and pulling 
gently forward. 






JUMPING ON A TRAMPOLINE 



EQUIPMENT 
Traipollne 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEAailNG SUGGESTIONS 


I. Bounce several times on 
trampoline on hands and knees. 


CM. Kneel on bed with child. 
Position child on his hands and 
knees. Bounce with child on 
hands and knees. 

HP. Stand beside bed. Push on bed 
to make child bounce ou hands 
and knees. 




2. Bounce several times on 
tranpolke in an upright 
position without leaving the 
bed. 


CM. Kneel on the bed holding the 
child upright, and bounce 
together. 

MP. Stand beside the tramp and hold 
child by the waist. Push down 
to make him bounce. Reduce to 
moving child's arms up and down, 


While child stands, push down 
on tramp near child. 

Place two children on the 
trampoline - a good Jumper and 
a poor jumper: good jumper 
assists poor jumper to bounce 
by holding hands or bouncing 
near him. 

Child may like to bounce and 
then fall to knees or seat. 

Jump up and down on the floor 
beside the trampoline. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 






Child and teacher hold a long 
stick horizontally. Lift stick 
up and down while bouncing 


3. Bounce on trampoline In an 
upright position with both 
feet Occasionally leaving the 
bed. 


CM. Stand beside traip. Hold child 
by the hands. As child bounces, 
lift off the bed. 

MP. Hold child's hands, allowing 
him to initiate jump, but main- 
tain contact with hands, 


Clap loudly as the child jumps 
to encourage successive 
jumping. 


4. Juip five tines consecutively 
with two feet leaving the 
surface of the bed each tiae. 


MP, Hold child's hands and as child 
starts the upward motion of a 
bounce, lift child off the bed 
2" into the air. Release him 
at height of each bounce. 


Put a hoop on the trampoline - 
child tries to jump inside the 
hoop. 

Attach bell to underside of 
trampoline bed. 

Hold object above child's head 
for him to jump to. 



SEAT DROP ON THE TRAMPOLINE 



EQUIPMENT 



Trampoline 



TASK SEQDEMCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Bounce several tlies and land 
sitting on bed of trampoline. 


CK. Hold child under the arms and 
afi:er several bounces lift 
child and sit him do'm on the 
bed of the trampoline. 

MP. Hold child's hands and after 
several bounces lift child and . 
push backwards so child lands 
on his seat. Reduce prompt 
by letting go earlier as child 
drops to seat. 

t 




2. Bounce several times, drop to 
seat and bounce back to feet. 


CM. Hold child's hands as he 

bounces, prompt bin to sit down, 
then pull him back to his feet. 

MP. Hold child's hands as he 
bounces. Let him sit down and 
prompt child to get up by 
pulling slightly. 


Push hard on the bed near 
child's seat when he lands to 
help him regain standing 
position. 
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PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



Hold child ^8 hands on seat drop 
and as he returns to his feet, 
pull up on arms so that child 
bounces again. 

Child performs seat drop and 
cs he returns to feet, grasp 
wrists and pull lightly to 
prompt child to bounce again. 



SWIVEL HIPS ON TRAMPOLINE 



EQUIPMENT 



Trampoline 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OIHER TEACHING SUGGESTIONS 


1. Do a seat drop on Lianpojiine) 
swing arms up above head, and 
turn 90° to stand. 


PM Hnlrl rViilrl iinrlpr AnOfi And flfi hfi 

vSi% QUiU WllXXU UUUCi OilUO OUU 

gets up from seat drop, hold 
arms up, lift child and turn 
90*' ft turn), 

MP. Hold child's hands and as he 
gets up from seat drop, prompt 
child to turn 90° by pulling one 
hand and releasing band on same 
side of turn. 


Have child facine away from 
teacher for his seat drop so 
when he turns to stand he will 
face teacher. 


2. Do a seat drop on trampoline, 
lift arms up, turn 90 to^ 
stand, bounce and turn 90 into 
another seat drop and stand 

UPi 


CM, Hold child under -rms and lift 
and turn child from seat drop 
into stand and from stand into 
seat drop. 

MP. Hold onto child's waist and 
prompt child into turns by 
turning hips. 


Teacher may kneel on edge of 
trampoline or stand beside 
depending on the amount of 
assistance required and/or the 
size of the child. 


3. Do a seat drop on trampoline, 
swing arms up, turn 180 to 
a stand, jump and do another 
seat drop. 


MP. Hold child's waist and prompt 
child to turn by turning hips. 





o 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


4. Do a seat drop on trampoline, 
swing aris up, rotate 180° 
Into another seat drop, and 
stand up. 


CM. Hold child under arms and lift 
and turn child from one seat 
drop into another seat drop, 
making a 180° turn. 

MP. Hold child's waist and prompt 
child to turn by turning hips. 


*- 
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SLIDING DOWN A SLIDE 



Piayground slide 



TASK SEQeCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Slide down Incline on seat, 
feet first. 


CM. Sit vjith child between legs. 
Slide dcwn slide together. 

MP. Give child a push froi behind. 
Lift feet slightly off slide 
to increase speed. 


Sit at bottom of slide. Extend 
arms to catch child. 

Stand on slide with legs spread 
back to child. Reach through 
and grasp child's hands. Pull 
him through legs and down 
slide. 


2. Slide down Incline on stomach 
feet first. 


CM. Lie child on stomach and push 
on shoulders so that he travels 
down incline. 

MP. As child lies on stomach, 
raise feet slightly off slide 
and pull on ankles lightly. 


Lie on stomach head first and 
grasp child's hands so he 
"pulls" you down slide. 


3. Slide down incline on stomach 
head first. 


CM. Place child's hands out in 
front with palms on slide. 
Held child around hips to 
control speed of slide. 

MP. Lift child's hands slightly off 
slide and hold on to them to 
control speed down slide. 


Stand at bottom of slide, 
legs apart. Let child slide 
through your legs. 
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CLIMBING ON A BOX 



EQUIPMENT 



Boxes of chest 
and hip height. 



TASK SEQUENCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



1. Climb onto a hox of hip 
height, placing hands on box 
top, and then lifting legs on. 



CM. Place child's hands on far side 
of box top. Lift the right leg 
(knee leading) onto the box. 
Repeat with left leg. 

MP. Child places hands on far side 
of box top. Teacher prompts 
child to lift right leg (knee 
leading) onto the box by lifting 
right foot off the ground. 
Repeat with left leg. 



Climb onto other pieces of 
equipment, e.g. trampoline, 
bar box, top of slide. 

Teacher may increase height of 
box gradually rather than moving 
directly from hip to chest 
height. 



2. Clifflb onto a box of chtbt 
height using a jump to lift 
chest onto box top, and then 
lift legs on. 



CM, Hold child around waist. Have 
child bend at knees with hands 
holding onto cop of box. Child 
extends and pushes off legs 
while teacher lifts child's 
chest onto box top. Prompt 
child to lift right leg (knee 
leading) onto box by pushing 
under thigh. Repeat with left 
leg. 



4 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 




MP. Child bends at the knees with 
hands held onto top of box. 
Child extends and pushes off 
legs while teacher assists child 
to place chest onto box top by 
pushing seat of child. Child 
lifts each leg onto box top. 
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SWINGING ON A RUPE 



EQUIPMENT 

Rope knotted at 
thigh height 

Bench 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Stand on bench. Hold onto 
rope vith two hands, with knot 
between legs, while being 
swung. Teacher gives support 
by holding knot between legs. 


CM, Child stands on bench. Place 
child's hands around rope and 
knot between legs. Support 
child with one hand under knot 
and other hand firmly over his 
hands. Swing child back and 
forth, 

MP. Child stands on bench and holds 
rope. Place knot between legs. 
Support child with one hand 
under knot and prompt him to 
hold on by holding his wrists 
with other hand. 


Have child hold onto rope with 
one hand and o*:her hand around 
teacher's neck. 

Put child's hands on rope up at 
height of head when he is 
standing. 

Knot should be at child's hip 
height or higher. Bench can be 
2 to 4 feet away from hanging 
rope. 

Support under the knot by holding 
end of rope and pulling it 
slightly up towards child's 
back. 


2. Stand on bench. Hold onto 
rope, place knot between legs 
and lock legs around rope 
while being swung by teacher, 

o _ ■ ■ 


r = 

CM. Child stands on bench and holds 
rope. Place knot between legs. 
Cross ankles vith lege extended 
and hold ankles so that inner 
thighs are touching rope. With 
other hand support under the knot, 
Swing child back and forth. 


A wooden seat can be made to 
fit around the rope and over 
the knot. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 




MP, Child stands on bench and holds 
rope. Help child to place knot 
between legs and cross legs. 
Prompt child to lock ankles by 
holding onto feet. Swing child 
back and forth. 




3. Hold rope and get on bench. 
Place knot between legs, jump 
off bench and swing back and 
forth. 


CM. Help child in mounting rope. 
Support under knot while he 
leaves bench and at beginning 
of swing. 

MP, Prompt child to jump off bench 
with a light push from behind. 


Put bench further away from 
rope to encourage jumping. 



SWINGING ON A BAR 



EQUIPMENT 



Horizontal bar 8-12" 
higher than child's head. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Hang from horizontal bar with 
two hands for five seconds. 


CM. One teacher lifts child up irom 
behind by holding under 
shoulders. Second teacher faces 
child and places his hands on 
bar, and holds them there while 
he hangs. 

MP. Lift child and let him grab bar. 
Hold child lightly under 
shoulders. 


iiavc one icacnei noxu cniia o 
hands on bar while another lifts 
feet off bench, Change diameter 
of bar 60 that child can overlap 
thumb and finger. 

Vary height of bar according to 
size of child. Child should be 
able to stand up straight while 
holding bar from bench. 


2. Stand on bench and hold onto 
bar with two hands. Step off 
bench and hang under bar for 
five seconds. 


CM. Stand child on bench and place 
child's hands on bar. Lift feet 
off the bench and allow child to 
hang, giving some support at 
hips. 

MP. Stand child on bench and let him 
grab bar. Push child's feet off 
bench and allow to hang for 
five seconds. 




3, Stand on bench and hold onto 
bar with two hands. Step off 
bench and swing back and forth 
at least twice. 


CM. Child stands on bench holding 
bar. Stand beside child and as 
he steps off bench swing his legs 
forward by holding him under 





TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


Drops to floor for landing. 


thighs. 

MP. Child stands on bench holding 

bflT*. Give ffentlp oiinh on Ioupt 

back to prompt swinging action. 




4. Stand on bench and hold onto 
bar with tvo hands. Step off 
bench and swing back and forth 
at least tvlce. Return vith 
feet onto bench, and repeat. 


CM. Child stands on bench holding 
bar. Allow him to step off and 
swing forwards and backwards. 
On the backward swing, push on 
child's shins and place feet 
back on bench behind child. 

MP. Child steps off bench, swings 
forwards and backwards. On the 
backward swing, push lightly on 
child's feet and steer then 
towards bench. Child then steps 
back onto bench. 





SWINGING ON A SWING 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Sit on seat of swing and hold 
on while being pushed. 
Teacher lifts child onto 
swing. 


CM, Place child's hands on chains 
(about shoulder height) and 
hold them there. Push to swing. 

MP, Place child's hands on chains, 
release hold on his hands, and 
push froQ behind. 


If a swing is not available 
tie the ends of a strong rope 
to a horizontal bar, allowing 
the loop to hang at child's 
seat height. Children sit on 
rope without a seat. 


2. Mount swing and sit while 
being pushed. 


CM. Place child's hands on chains. 
Lift under thighs and place 
child on seat of swing. 

MP, Hold seat steady while child 
iounts. 




3. Swing ofi swing by pumping legs. 


CM, Start by holding swing back and 
release. Bend child's knees 
on backswlng and extend them on 
forward swing, 

MP, Push in front of ankles to 
prompt backswlng and push in 
back of ankles to prompt forward 
swing. 





HANGING FROM KNEES ON 
A HORIZONTAL LADDER 



EQUIPMENT 
Horizontal ladder 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Stand holding rung of 
horizontal ladder set at 
approximately shoulder 
height. Lift lege to next 
rung tc hang from knees and 
hands. 


CM. Child holds one rung with both 
hauds shoulder width apart. 
Teacher holds child's right 
ankle and lifts It up and onto 
the next rung. Repeat with 
left leg. Teacher slides 
child's legs forward until 
knees are over the second bar. 

MP Hrlld holds onp rune with both 
hands shoulder width apart. 
Child lifts right leg off the 
ground towards the bar, and 
teacher assists child to pass 
leg up to the bar. Repeat 
with left leg. Child bends 
legs at knee ari suspends. 


Child suspends from hands and 
knees with back arched looking 
upside down. 

Child may hang from knees one 
or two rungs ahead of rur.g 
which he is holding with hands. 

Child may hook toes under rung 

knees are hanging, or child ' 
may hook toes under sides of 
ladder, 


2. Stand holding rung of 
horizontal ladder and lift 
legs to same rung to hang 
from hands and knees. 


CM. Child holds bar with hands 
shoulder width apart. Teacher 
holds child's one ankle and 
lifts, it up onto the same bar. 
Repeat with the other leg until 
both legs are resting on the 
bar. Child then slides one, 
then the other leg thrcygh 
between the arms and hooV' 'ham 


To manipulate on a single 
horizontal bar, sit child on 
bar, putting hands beside 
hlpR on bar. Hold child at 
should.'^rg and over shins and 
rotate him backwards until 
he's upside down. 



TASK SEQUENCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



over the bar. 



MP. Child holds onto bar and lifts 
the one leg up to the bar. 
Teacher lifts the other leg up 
until it rests on the bar. 
Child slides legs through arms 
until suspended by hands and 
knees. 



3. Hang from hands and knees on 
same rung of horizontal 
ladder. Release hands and 
hang from knees, while hooking 
toes under next rung of 
ladder. 




CM. Child lifts one leg then the 
other up to the bar, slides 
them between the hands, and 
hangs by hands and knees, toes 
hooked under next rung. 
Teacher stands behind child's 
head and supports the shoulders 
with one hand and slowly unhooks 
one hand, so the child hangs 
by two knees and one hand. 
Repeat with teacher unhooking 
both hands once child has gained 
confidence, still supporting 
child at the shoulders. 

MP. Teacher supports child with one 
hand under the back and one hand 
on top of shin of both legs. 
Child lets go one, then both 
hands and teacher holds child as 
he hangs from the knees, Reduce 
support firstly from behind 
shoulders, and then from top of 
shins until child hangs safely 
alone. 
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ROLLING AROUND A BAR 



EQUIPMENT 



Bar at hip height 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Stand facing bar and grasp 
it with palnB down. Lean 
forward so hips rest against 
bar. Flex at hips, lift feet 
and hold for 5 seconds. 


CM. Stand behind child placing your 
hands over his on bar. Then 
■ push child on back so that he 
bends forward. Lift child 
under thighs so that he flexes 
hips and raises feet. 

MP, Prompt child at wrist to grasp 
bar. Push gently on back so 
that child bends forward. 


Vary height and diameter of 
bar according to size of child. 


2. Grasp bar and lean forward, 
lift feet and roll around bar 
to land in a sitting position 
with legs outstretched. 


CM. Stand in front and slightly to 
one side of child. Child grasps 
bar, bends forward and raises 
feet off floor. Place one 
hand on child's back and push 
down to initiate roll and 
continue support under back. 
Catch legs as they swing around 
with other arm, and let down 
gently so child lands in a 
sitting position. 


Have child land on soft mat. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 




MP, Child grasps bar, bends forward, 
and raises feet off floor. 
Prompt child to initiate roll 
by pushing down slightly on 
shoulders. Place arm under 
legs as they swing around, and 
then release so child sits 
alone. 




3. Grasp bar and lean forward, 
Roll around bar with legs 
tucked to land on feet. 


CM. Child grasps bar and bends 
forward. As child rolls around 
bar, bend knees allowing him 
to land on feet with legs 
tucked. 

MP. Child grasps bar and bends 
forward. As child rolls around 
bar, gently push feet towards 
seat so that child bends knees 
and lands on feet with legs 
tucked. 
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ASCENDING A LADDER 



EQUIPMENT 

10 rung ladder 
inclined at 45 



TASK SEQUENCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



1. Climb up 5 rungs of ladder. 
Keeping hands above head, 
iove one hand then the other 
to the saie rung and repeat 
with fepi. Continue. 



CM. Stand behind child. Lift one 
hand, then the other onto the 
sane rung. Repeat with feet. 

MP, Lift one hand onto next rung. 
Prompt child to lift other hand 
by pushing up under wrist. 
Repeat with feet, pushing 
under heel to prompt child to 
move foot up. 



Support child around the waist. 

If possible, use a ladder with 
small spaces between rungs. 

The child may prefer to place 
his hands on the side of the 
ladder rather than on the rungs. 



2. Climb up 5 rungs of ladder 
moving one hand then the 
opposite foot onto the next 
rung. Repeat with other 
hand and foot so that they 
land on the same rung as the 
previously moved hand and 
foot. 



CM. Stand behind child. Lift one 
hand then opposite foot onto 
next rung. Repeat with other 
hand and foot so that they 
land on the same rung as the 
opposite hand and foot. 

tlT. Stand behind child. Prompt him 
to move one hand then opposite 
foot by pushing under wrist 
and heel of respective hand 
and foot. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Cliib up 5 rungs of ) adder 
moving one hand then the 
opposite foot onto the next 
rung. Repeat with ether 
hand and foot so that they 
land one rung higher than 
opposite hand and foot. 


CM. Stand behind child. Lift one 
hand, then opposite foot onto 
the next rung. Repeat with 
other hand and foot, so that 
they land one rung higher then 
hand and foot previously wed. 

MP. Prompt child to move hands and 
feet in proper sequence and to 
nrnnpT i"iin? hv prasDluc wristS 
and ankles, lifting and then 
releasing upon arriving at 
height of rung. 


Have the ladder lead to an 
inviting destination. 


4. Climb up 10 rungs of ladder 
moving one hand then the 
opposite foot onto the next 
rung. Repeat with otner nana 
and foot 80 that they land 
one rung higher than opposite 
- hand and foot. 


MP, Allow child to climb unassisted 
at lower rungs, giving 
assistance as height increases. 


Place puppet /toy at top of 
the ladder. 

Follow another child to top. 


5. Climb up 10 rungs of ladder 
moving hand and foot, 
simultaneously in opposition, 
80 that they land one rung 
higher than opposite hand 
and iOOti 


MP. Stand behind child. As child 
moves one hand onto next rung, 
prompt child to move opposite 
foot at the same time by 
pushing at heel. 


Play follow the leader. 

Conn^^ct ladder to other 
equipment for variety. 

Vary the slope of the ladder. 



DESCENDi:/G A LADDER 



EQUIPMENT 
10 rung ladder 



TASK SEQUENCE 



1. Climb down 5 rungs of ladder 
keeping hands above head. 
Move one foot then the other 
to the saie rung and repeat 
with hands. Continue. 



2, Climb down 5 rungs of ladder 
moving one foot then the 
opposite hand onto the next 
rung. Repeat with other 
foot and hand so that they 
land on the same rung as 
hand and foot previously 
moved. 
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PHYSICAL PROMPT.; 



CM. Stand behind child. Lift one 
foot, then the other onto the 
same rung. Repeat with hands. 

HP. Lift one foot onto next rung. 
Prompt child to move other foot 
by pushing down on ankle. 
Repeat with hands, pushing down 
on wrist to prompt child to 
move hand down. 



CM. Stand behind child, Lift one 
leg then opposite hand onto 
next rung. Repeat with other 
foot and hand so tiiat the land 
on the same rung as the 
opposite foot and hand. 

MP. Stand behind child. Prompt hii 
to move 0'.ie foot the opposite 
hand by pushing down an ankle 
and wrist of respective foot 
and hand. Repeat with other 
foot and hand. 



OTHER TEAGIING SUGGESTIONS 



Support child around the waist. 

If possible, use a ladder with 
small spaces between rungs. 
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TASK SEQUENCE 



3. Climb down 5 rungs of ladder 
loving one foot then the 
opposite hand onto the next 
rung. Repeat with other foot 
and hand so that they land 
one rung lower than opposite 
foot and hand. 



4. Climb down 10 rungs of ladder 
moving one foot then the 
opposite hand onto the next 
rung, Repeat with other foot 
and hand so that they land 
one rung lower than opposite 
foot and hand. 



5. Climb down 10 xungs of ladder, 
moving foot and hand sim!il- 
tanfously in opposition, so 
that they land one rung lower 
than opposite foot and ha.id. 



PHYSICAL PROMPTS 



CM. Stand behind child. Lift one 
foot, then opposite hand onto 
next rung. Repeat with other 
foot and hand, so that they 
land one rung lower than foot 
and hand previously moved. 

MP. Prompt child to move feet and 
hands in proper sequence and 
to proper rung, by grasping 
ankles and wrists and moving 
towards rung. 



MP. Walk beside child supporting 
body at top of ladder. Reduce 
assistance as the child climbs 
d'jwn to lower rungs. 



MP. Stand beside child. As child 
moves one foot onto next rung, 
pronpt him to move opposite 
hand at the same time by 
pushing down on wrist e 



OTHER TEACHING SUGGESTIONS 



Connect the ladder to other 
equipment. 



Vary the slope of the ladder, 
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SKILLS FOR SMALL PLAi EQUIFITO 



Throwing 
Kicking 
Catching 
Bouncing 

Striking with a hockey stick 

Stopping a puck 

Passing a puck 

Hitting with a baseball bat 

Jumping a rope 
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THROWING I EQUIPMENT 

2"-3" diameter ball 



TASK SEQUENCE 



1. Drop a small ball into a 
basket or box. 



2. Stand and hurl a small ball 
forward using only arm 
movement. 
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PHYSICAL PROMPTS 



CM. Place hand over child's hand 
which holds a small ball. Open 
child's hand for release. 

MP. Hold child's wrist directly over 
basket until child releases 
ball. 



CM. Stand behind child. Cover 
fhild's hand which is holding 
the ball. Throw ball together. 

MP. Hold child's wrist with ball 
above shoulder. Prompt child 
to throw ball by holding his 
wrist and swinging arm forward 
and snapping wrist to signal 
release. 



OTHER TEACHING SUGGESTIONS 



Use a beanbag instead of a 
small ball. 

If possible, use a basket which 
makes a noise as ball hits the 
bottom. 

Fill up a basket with beanbags 
or balls, then empty and start 
again. 

Have child reach over something 
to drop ball. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Standing slightly sideways 
to the direction of the throw, 
throw a small ball forward 
using an movement and slight 
rotation of shoulders. 


CM. Place child slightly sideways 
to direction of throw. As 
child initiates throwing action, 
push forward on throwing 
shoulder and pull back on the 
other. 

MP. Child stands sideways. As 
child initiates throwing action 
pull back on non-throwing 
shoulder. 


Throw to a partner. 

Throw to a wall so ball returns. 

Throw at a suspended target. 

Use targets that make a noise 
when hit by a bean bag or ball. 

Use targets that fall over when 
hit. 

Place targets further away as 
skill improves. 

•1 


4. Stand slightly sideways and 
throw a small ball forward 
with a mature pattern (weight 
transfer onto front foot, 
hand and foot in opposition, 
body rotation and overarm 
action) . 


CM. Child stands sideways and 
initiates throwing action. As 
arm comes forward, push child's 
front foot in the direction of 
throw and push at hips to 
transfer weight. 

MP. As child brings an forward, 
prompt child to step forward 
onto front foot by gently 
pushing front leg in the 
direction of throw. 



KICKING 



EQUIPMENT 

6-10" diameter ball 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


Push a stationary ball forward 
keeping leg straight. 


CM. Stand behind child and place 
foot against ball. Push foot 
forward to move ball. Hold 
hand for balance. 

MP. Stand behind or beside child. 
Hold one hand for balance. 
Prompt child to push ball 
forward by gently pushing back 
of leg. 


Line up several balls so child 
doesn't have to wait for ball 
return. 

Kick ball into basket lying 
on its side. 

Kick ball back to child, 
returning it as quickly as 
possible. 


Kick a stationary ball forward 
swinging leg from hip and 
knee . 


CM. Stand behind child and pull 
bent leg back so that foot is 
off ground. Swing child's 
leg and foot forcefully forward. 
Hold hand for balance. 

MP. Stand beside or behind child, 
holding hand for balance. 
Prompt child to swing leg 
forward by pulling lower leg 
back. 


Kick ball towards wall so 
that it returns to child. 

. 12 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


i^alk forward three steps, 
stop, and swing bent leg back 
then forward from hip to 
cick a stationary ball. 


CM. Walk towards ball holding 
child's hand. Stop child so 
that non-kicking foot is beside 
ball and prompc hiin to swing 
leg back and kick ball. 

MP. 'child walks towards ball, 
orasp cniia s sliouider to 
prompt him to stop in front 
of ball and kick it. 


Have child take first step with 
non-kicking leg. 


^alk forward three steps j and 
without stopping swing bent 
Leg back then forward from 
lip to kick a stationary ball. 

1 


CM. Walk towards ball holding 

child's hand- Pull continuously 
so that child kicks ball without 
stopping. 

MP. Child walks towards ball. Push 
on child's back to prompt hiip. 
to kick ball without stopping. 




Run forward and swing bent 
leg back then forward from 
hip to kick a stationary ball. 


CM. Run towards ball holding child's 
hand. Pull continuously so 
that child kicks ball without 
stopping. 

MP. Push on child's back to prompt 
him to run towards ball and 
kick it without stopping. 
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CATCHING EQUIPMENT 



6"-10" diaietcr ball 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Sit on floor with legs spread, 
and trap i roll i ball •-Ith 
both hands. 


CM, Sit with child between your 
legs. Another teacher rolls 
ball towards child, and as it 
arrives, grasp child's arms 
and place them around ball. 

MP. Sit with child between your 
legs and have child's legs also 
spread. Another teacher rolls 
ball towards child, and as it 
arrives, prompt child (by 
spreading his arms) to gather 
in the ball with his arms and 
hands. 


Sit with child between legs 
facing wall, Roll ball to wall 
so that it rebounds to child. 

Roll ball slowly at first. 

Ch.oose open space (i.e, as few 
distractions, obstacles as 
possible). 

Increase distance of roll. 


2. Trap against chest a large 
ball that is dropped liehtly 
into outstretched arms from 
a distance of about one foot. 


CM. Stand behind child and hold his 
arms out to receive ball. Move 
his arms around ball as it 
arrives. Toss is made by 
second teacher or child. 

iff. Stand behind child. Prompt him 
to move arms around ball as it 
arrives by pushing at elbows, 


Colorful light balls (eg* beach 
balls) may attract child more; 
large balls are easier at first. 

^ V ft, 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Trap against chest, a large 
ball tossed to arrive between 
waist and chest height, froii 
a distance of 5'. 


CM. Stand behind child and hold his 
arms out to receive ball. Hove 
his arms around ball as it 
arrives. Toss is made by 
second teacher. 

MP, Stand behind child. Put his 
arms out to receive ball and 
release arms as ball is tossed. 


Have child reach arms forward, 
palms up, in preparation; make 
foure child is watching ball. 
Associate this position with 
verbal cue "Ready!" 

For variety, have child trap 
or catch bounced ball. 

Toss the ball so it gradually 
arrives closer to child's 
fingertips. 


4. Catch with two hands a large 
ball tossed to arrive between 
waist and chest height, from 
a distance of 5'. 


CH. Stand behind child. Grasp 
child's wrists to move his hands^ 
around the ball as it arrives. 
Toss is made by another teacher. 

MP. Stand behind child. Grasp 
child's wrists to move his hands 
in position to receive ball. 
Release hold on wrists as 
ball is tossed. 
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BOUNCING 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Drop ball, watch it bounce, 
follow it and pick it up. 

1 

i 


CM. Child holds ball in one hand. 
Prompt child to drop ball, then 
watch it bounce. Hold child's 
hand and follow ball. Proipt 
child to pick it up by 
extending hand toward ball. 

MP. Child holds ball in one hand 
and drops it. Prompt child to 
watch it bounce, follow it and 
pick it up by gently pushing 
him towards ball. 


Child can stand inside large 
hoop to bounce. 


2. Drop the ball and catch it 
with two hands. 


CM. Child holds ball in one hand. 
Prompt him to drop it then move 
his arms around it as it bounces 
up to him. 

Mr, Child crops oaii. rrompc cniio 
to catch it as it bounces up 
to him by gently pushing arms 
around ball. 





EQUIPMENT 

Ball, 8"-12" in diameter. 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Drop the ball, bounce It once 
with one hand and catch It 
with two hands. 


CM. Teacher stands behind child. 
Child drops ball. Teacher 
grasps child's wrist and pushes 
his hand to bounce the ball. 
Move child's arms around ball 
as it bounces up. 

MP. Child drops ball, Prompt child 
to bounce ball by positioning 
hand for a slap bounce. Prompt 
child to catch ball by pushing 
anas around ball. 




4. Drop the ball, bounce it twice 
in succession with one hand, 
then catch it with tao hflnrfc 


MP. Child drops ball; prompt child 
to bounce ball twice and catch 
It. 


— 1 — . — 


5. Bounce ball three or lore 
times in succession, with one 
hand, then catch it with two 
hands. 


MP. Child drops ball. Prompt child 
to bounce ball three or more 
times, then catch it. 
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STRIKING WITH A HOCKEY STICK 



EQUIPMENT 



Short handled plastic 
hockey stick and puck 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1 

^ 

00 

1 

C3 


1. Stand sideways facing puck 
and hold hockey stick in two 
hands. Push puck forward. 


CM. Stand behind child holding his 
hands on hockey stick. Most 
right-handers shoot on left side, 
with right hand placed above 
left hand on stick. Put hockey 
stick directly behind puck and 
push puck forward. 

MP. Child holds hockey stick with 
two hands. Stand at side of 
child and put hockey stick 
directly behind puck. Prompt 
child to push puck forward by 
pusing back of child's hands. 


Most right-handers shoot on 
their left side, that is, the 
blade of the stick is on their 
left side when shooting fore- 
hand. When shooting on the 
left side, the right hand is 
placed above the left on the 
stick. If the child naturally 
picks up or carries the stick 
with his right hand, this hand 
should be positioned above the 
left hand when shooting, and 
shooting should take place on 
the left side of the child. 

i 


2. Stand sideways facing puck. 
Swing stick back and then 
forward to hit the puck. 


CM. Child holds hockey stick with 
two hands. Hold child's wrists 
and swing stick back and then 
forward to strike puck. 

MP. Stand behind child and hold 
child's wrists. Swing stick 
back and then release to allow 
child to swing stick forward 
to hit the puck. 
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TASK SEQeCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Stand sideways facing puck 
placed between and In front 
of feet. As stick swings 
forward, step with the front 
foot In the direction of the 
hit. 


di Child holds hockey stick with 
two hands. Child swings stick 
back and as it begins to swing 
forward, place child's front 
foot in direction of hit and 
push at hips to transfer weight. 

MP. Stand behind child. Child 
swings stick back and as the 
stick begins to swing forward, 
prompt child to step with front 
foot in direction of hit by 
pushing foot. 


Child hits towards a target. 
Child hits to a partner. 
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STOPPING A m WITH 
A HOCm STICK 



EQUIPMENT 



A short-handled plastic 
hockey stick and puck. 



TASK SEQUENCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



1. Stand sideways to oncodng 
puck with stick on floor. 
Stop puck passed directly to 
stick. 



CM, Stand behind child holding his 
hands on the stick (right hand 
above left for right-handed 
child) . Keep stick on floor 
to stop piick. 

MP. Child holds stick. Prompt child 
to push puck forward by pushing 
back of child's hand. 



2. Stand sideways to oncoming 
puck with stick on floor. 
Move forward to stop puck 
which is not passed directly 
to stick. 



CM. Stand behind child holding his 
hands on the stick. Move 
Ptick forward along floor 
to stop puck. 

MP. Child holds stick on floor. 
Prompt child's arms to move 
stick forward to stop puck. 



Use a large puck to begin with 
and as the child improves, 
move to a smaller puck. 

As child improves, alternate 
so that he does not stop the 
puck on the same side all the 
time. 



Place a large "X" on the floor 
to signify where the stick Is 
to be placed. 

Have one teacher push puck to 
child while another manipulates 
or prompts him to stop puck. 



3. Stand facing oncoming puck. 
Rotate shoulders and hips to 
stop a puck on forehand side. 



1 1» 



*i_9 



CM. Position child so that he faces 
oncoming puck with stick on 
floor In front of body. As 
puck approaches rotate child at 

' shoulders so that he moves 
stick along floor to forehand 



21] 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 




side and stops pucks ^ 

MP. Child stands facing cncosiing 
puck with stick o:': tHc, As 
puck approaches li^iil^ rotate 
child's hips so th^-: he turns 




4, Stand facing oncoiing puck. 
Rotate shoulders and hips to 
stop puck hit to backhand 
side. 


CM. Child stands facing oncoming 
puck with stick on floor. As 
puck approaches, rotate child 
at shoulders so that he moves ' 
stick along floor to backhand 
side and stops puck. 

MP, Child stands facing oncoming 
puck with stick on floor. As 
puck approaches gently rotate 
hips so that child turns to 
stop puck. 






PASSING A PUCK WITH 
A HOCKEY STICK 



EQUIPMENT 

A short-handled plastic 
hockey stick and plastic puck 
4 henches 



TASK SEQUENCE 


PHYSICAL PROMPTS 


1. Have students pass the puck 
to each other between two 
benches which my be from 
approxlmatdy 8-3 feet apart. 
The students may be standing 
from approximately 8-15 feet 
apart. 


CM. Stand behind the child. By 
placing your hands over his on 
the stick, direct the puck 
towards his partner. 

MP. Stand behind child and prompt 
him to direct the puck towards 
his partner by pushing at wrists. 


2. Students, standing 8 ft. 
apart, pass the puck to one 
another in a straight line, 
without the use of benches. 


CM. Stand behind child and help him 
direct the. puck to his partner 
by swinging the stick for him. 

MP. Stand behind or beside child 
and prompt him to direct the 
puck towffras nis partner oj 
pushing at wrists, 


3, Students, standing 15 ft. 
apart, pass the puck to one 
another in a straight line 
without the use of benches. 

216 
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CM. Stand behind child and help hii 
direct the puck to his partner 
by swinging the stick for him, 

MP, Stand behind or beside child and. 
prompt him to direct the puck 
cowards his partner by pushing 
wriEts. — 



OTHER TEACHING SUGGESTIONS 



X 



Start with partners standing 
approximately 8 feet apart 
and passing between benches 
which are approximately 8 feet 
apart. Gradually increase the 
distance between the partners, 
while dejireasing the area 
between the benches, until the 
stqdents are passing accurately 
standing 15 ft. apart and 
within the area defined by 
benches which are only 3 ft. 
apart. 

Could have partners each 
standing in a marked area 
(similar to a goal), thus 
children have something obvious 
to shoot towards. 

V 
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HITTING WITH A BASEBALL BAT 



EQUIPMENT 



Short handled light 
plastic baseball bat 
Tether ball 
Large ball 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Stand sideways facing a 
suspended tether ball hanging 
at waist level. Hold bat 
with two hands and push ball 
forward. 


CM. Stand behind child holding his 
hands on the bat. Place bat 
against ball and push forward. 

MP. Stand behind child holding his 
wrists. Place bat against ball. 
Release hold and prompt child to 
push bat forward by pushing 
hands forward. 


Mark .spots on floor to denote 
where child should place feet. 


2. Stand sideways facing a 
suspended tether ball at 
waist height. Hold bat with 
two hands over shoulder and 
swing it forwards to hit ball. 


CM. Stand behind child holding his 
wrists. Position bat over but 
not on shoulder and swing it 
horizontally to strike ball. 

MP. Stand beside or behind child. 
Ptompt child to hold bat over 
shoulder and swing it forwards 
to strike ball by manipulating 
bat. 

1 


Teacher and child together 
practice the horizontal bat 
swing numerous times before 
ball is used. 

Bat should not rest on shoulder, 
but should be held high over 
or behind the child's shoulder. 

Another teacher tosses ball. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Stand sideways to oncoilng 
' suspended tether ball. Hold 
bat over shoulder with two 
hands and swing it forwards 
to hit ball. 


CM. Stand behind child holding his 
wrists. Position bat over 
shoulder. As ball approaches, 
swing bat forward to hit ball. 

MP. Stand behind or beside child 
and prompt hli to hold bat over 

• * 

shoulder. As ball approaches, 
prompt child to swing bat 
forward to hit ball by pushing 
bat forward. 


One teacher swings tether ball 
while another manipulates child. 


4. Stand sideways to tossed ball. 
Swing bat from shoulder to 
hit ball. 


MP, Stand beside or behind child. 
Prompt child to awing bat from 
shoulder at appropriate time 
by gently pushing at wrists. 


1 
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JUMPING A ROPE TURNED BY TWO PEOPLE 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Jump up and down several 
times with a two foot take-off 
and landing. 


CM. Stand behind child holding 
under arms. Push down so that 
child bends knees then lift so 
that feet leave floor. Repeat. 

MP. Stand in front of child holding 
hands, Pull down so child 
bends knees then pull up on 
hands so feet leave floor. 
Repeat. 


Jump over a rope turned in a 
circle along the floor. 

Place a mark on the floor where 
the child is to jump. 


2. Stand facing a rope turner. 
After rope is swung back and 
forth to his feet, jump, 
allowing rope turners to 
pass rope under feet. 


CM. Stand behind child holding under 
arms. As rope approaches, push 
down so child bends knees. 
After rope hits feet, lift child 
and jump together allowing rope 
to pass under feet. 

MP. Stand in front of child holding 
hands, As rope approaches, 
pull down so child bends knees. 
After rope hits feet, pull up 
on hands and jump together. 
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TASK SEQUENCE 


PHYSICAL PROm 


OTHER TEACHING SUGGESTIONS 


3. Jump continuously over rope 
which is swung back and forth 
along floor. 


CM. Stand behind chiU holding 
under arms, As rope, which is 
swung back and forth, approaches 
feet, lift child and jump 
together. 

MP. Stand in front of child holding 
hands. As rope is swung back 
and forth pull up on hands to 
prompt child to jump. 




4. Jump continuously over a rope 
which is turned over head. 

A 


CM. Stand behind child holding 
under arms. As rope, which is 
swung over head, approaches 
feet, lift child and jump 
together. 

MP. Stand in iiont of child holding 
hands. As rope, which is swung 
over head, approaches, pull up 
on hands to prompt child to 
jump. 


1 

2'; 
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SKILLS FOR PLAY VEHICLES 




Riding a scooter (sitting) 
Riding a scooter down an incline 

(sitting) 
Tummy riding on scooter 
Tummy riding on scooter down 

incline 
Pulling a wagon 

Riding a wagon ' 

Riding a tricycle 

Riding the back of a tricycle 



EKLC 
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RIDING A SCOOTER (SITTING) 



EQUIPMENT 



Scooter-board 



TASK SEQUENCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



1. Sit and hold on to Bcooter- 
board while being pushed 
forwards. 



CM. Sit child on scooter with hands 
holding on at side. Push froi 
behind so child travels forward. 

MP. Prompt child to get on scooter 
and to hold on to sides. Push 
from behind so child travels 
forward. 



Child nay sit cross-legged 
initially. 

Travel in a circle by pushing 
feet sideways. 

Tie a rope on scooter and pull 
child around. 



2. Sit and hold on to scooter- 
board and travel backwards a 
distance of 10 feet by 
pushing both feet forward, 



CM. Child sits on scooter-board. 
Grasp child's ankles and plant 
heels close to scooter-board. 
Still grasping ankles, push 
heels forward ad child travels 
backwards. 

MP. Child sits on scooter-board. 
By pushing at back of heels, 
pronpt child to plant heels and 
push feet forward. 



Propel with feet or hands and 
feet. 

Give initial push. 



ERJC 



2: 



■3 



TASK SEQUENCE 




WHER TEACHING SUGGESTIONS 


3. Sit and hold onto scooter- 
board. By pushing alternately 
with feet, travel backwards 
a distance of 10 feet. 


CM. Grasp child's ankles, and 
alternately plant heels and push 
forward so child travels 
backwards. 

HP. Alternately push at back of 
heels to prompt child to push 
alternately with feet, 
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RIDING A SCOOTER DOWN AN miNE ($miNG)| EQUMI 

Scooter-board 



TASK SEQUENCE 



MSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



I, Sit on scooter-board holding 
on to sides and travel down 
incline with assistance. 
Feet maintain contact with 
incline. 



2. Sit on scooter-board holding 
on to sides. Lift legs after 
initial push and travel down 
Incline. 




CM. Sit child on scooter-board with 
hands holding on st sides. 
Stand beside incline and place 
one hand on child's back and 
other hand on waist for support. 
Slowly love scooter-board down 
Incline. 

MP, Hold scooter steady as child 
sits. Stand beside incline. 
Place one hand around child's 
back and other hand holds on 
to front of scooter. Control 
speed partway down slide and. 
then release near bottom, 
Gradually release further up 
incline. 



CM. Child sits on scooter-board 
with legs extended in front. 
Pull or push scooter-board 
forward with one hand and hold 
legs up with other hand. Slowly 
move scooter-board down incline. 



2 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


«' 


MP. Pull scooter-board forward.' 
Push up at lower leg to prompt 
child to lift legs. Release 
hold on scooter-board partway 
down incline. Release earlier 
with successive trials, 




3. Push back on floor with 
hands to Initiate movement 
and travel down incline. 


CM. Child sits on scooter-board. 
Grasp child's wrists and place 
his hands on either side of 
scooter-board on incline. Pull 
back on wrists so that child's 
hands push off to initiate 
niovenient. Child then lifts j 
legs, holds on to sides of 
scooter-board, and travels 
down incline. 

MP. Grasp child's forearms to 
prompt him to place his hands 
on either side of scooter- 
board on incline. Pull back 
on forearms to prompt child to 
push off with hands. 


Place two scooters on top of 
slide. Child sits on front 
scooter, teacher behind. 

Put two children on two 
scooters. Wrap legs of child 
around child in front. Hold 
them and push them down slide 
together. 

Stand beside slide and hold 
child's hand as he slides down. 
Stand at bottom of slide and 
clap hands as child slides. 
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Wm RIDING ON A SCOOTER 



EQUIPMENT 



Scooter-board 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OraER TEACHING SUGGESTIONS 


1. lie on stomach on scooter- 
board holding onto sides, 
vhlle being pushed forward. 


CM. Place child on stomach on a 
scooter-board. Push so child 
travels forward. 

MP, Prompt child to lie on stomach 
on scooter-board. Push so that 
child travels forward. 




— 

2, Lie on stomach on scooter- 
board. Place both hands on 
floor and push back repeatedly 
80 that scooter-board travels 
forward 10 feet. 

c 


CM. Child lies on stomach on 
scooter-board. Grasp child's 
wrists and place his hands near 
shoulders on floor, Pull back 
on wrists so that child pushes 
off with hands to initiate 
forward movement. 

HP. Child lies on stomach on 
scooter-board. Prompt child to 
place both hands on floor, and 
push back to propel forward by 
slightly pulling at wrists. 


2: 





rhiSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Lie on stomacli on scooter- 
board and push off with hands. 
Lift hands and feet off 
floor, glide, then push back 
with hands again before i 
scooter stops. 


CM. Child lies on stomach on 
scooter-board and (travels by 
pushing off with hands. Lift 
arms and legs off floor so that 
child continues to travel 
forward. Manipulation and 
prompting of only the half of 
the body may be found easier. 

MP. Child lies on stomach on 
scooter-board, and travels by 
pushing off with hands. Prompt 
child to lift arms and legs off 
floor so that he glides forward. 
Prompting may occur by gently 
pushing up at knee and elbow. 





ON A SCOOTER 



Scooter-board 



TASK SEQeCE 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGiibTICNS 



I. lie with stomach on scooter- 
board holding onto sides and 
travel down incline with 
assistance, Fpet maintain 
contact with Incline. 



CM. Place child on stomach on 
scooter-board with hands holding 
on at sides. Stand beside 
incline holding child's waist 
and slowly move scooter-board 
down incline. 



MP. Prompt child to get on scooter- 
board. Stand beside incline 
and lightly hold child's waist. 
Control speed partway down 
slide and then release near 
bottom. Gradually release 
further up incline. 



2. Lie with stomach on scooter- 
board holding onto sides, 
lift legs after initial push 
and travel down incline. 



CM. Child lies with stomach on 
scooter-board. Pull scooter- 
board forward with one hand and 
hold legs up with the other 
while moving scooter-board down 
incline. 



MP. Child lies with stomach on 
scooter-board. Pull scooter- 
board forward and gently press 
at shins to prompt child to lift 
legs. Release hold on 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1 


scooter-board partway down 
incline. 




3. Push back with hands to 
initiate movenient. Lift feet ' 
and hands and travel down 
Incline. 


CM. Child lies with stomach on 
scooter-board. Grasp child's 
wrists, placing his hands near 
shoulders on incline. Full 
back on wrists so that child's 
hands push off to initiate 
movement. Hold hands up off 
incline while scooter-board 
travels down incline. 

MP. Child lies with stomach on 
scooter-board. Pull back on 
forearms to prompt child to 
push off with hands, Hold hands 
off Incline and release partway 
down slide. 


Have child place hands onto 
sides of scooter-board after 
pushing off. 
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PULLING A WAGON 



Wagon 



TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Pulls wagon around obstacles. 

1 


CM. Place hand over child's hand 
which holds on to wagon handle. 
Walk with child, pulling wagon 
around obstacles. 

MP. Prompt child to grasp handle by 
holding his wrist and moving 
hand towards handle. Pull 
wagon with child and then 
gradually release. 




2. Pulls wagon containing object. 


CM. Cover child's hand which is 
holding wagon handle. Pull 
wagon containing object. 

MP. Pull wagon with child by 
grasping his wrist and then 
gradually release so that child 
pulls wagon alone. 





TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Pulls wagon with another 
child in it. 


CM. Pull wagon with child either 
by covering child's hand or by 
holding onto another part of 
handle or bar. 

HP. Walk along with child and grasp 
his wrist to prompt him to pull 
on wagon handle. 
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RIDIK6 A WAGON 



EQUIPMENT 



Wagon 



TASK SEQUENCE 



I. Kneel In wagon while being 
pulled forward. 



2. Hold onto handle, and kneel in 
wagon with one leg, with 
other foot on floor, while 
being pushed from behind, 



PHYSICAL PROMPTS 



OTHER TEACHING SUGGESTIONS 



CM. Sit child in wagon tucking both 
legs under seat. 

MP. Bend lower leg of child to 
pronpt him to kneel in wagon. 



CM. Child sits in wagon with one 
leg tucked under seat. Place 
child's hands ontO' handle. 
Place other foot on floor to 
side of wagon and hold snkle 
with hand, while pushing wagon 
from behind with other hand. 
As wagon is pushed forwards 
foot falls back. Plant foot 
forward again and repeat. 

HP. Move child's hands towards 
handle. As wagon is pushed 
forward, push back of child's 
ankle to proipt him to replant 
foot. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


3. Hold onto handle and kneel 
in wagon with one leg. Push 
off with other foot to travel 
forward. 

Replant foot and repeat. 


CM. Child kneels in wagon with one 
leg and holds onto handle. 
Grasp child's other ankle and 
plant foot to floor. Still 
grasping ankle, push foot back 
as child travels forwards. 
Continue grasping ankle to 
replant foot and repeat. 

MP. Push at front of ankle to prompt 
child to push oft -'ith foot on 
floor. Push back of ankle to 
prompt child to replant foot. 


After forceful push off child 
may lift leg and coast. 

Steer wagon around obstacles. 

* 



m 
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RIDING A TRICYCLE 



EQUIPMENT , 
Tricycle 



TASK SEQUENCE 



1. Sit on trlcvcle with hands 
grasping handlebars and feet 
maintaining contact with the 
pedals while being pushed. 



PHYSICAL PROMPTS 



CM. Stand behind child, placing feet 
on pedals and hands on bars. 
Keep hands on child's hands and 
push trlke from behind. When 
child can hold on by himself, 
put your hands on his feet and 
hold them on the pedals. 

MP. Push from behind or beside trlke 
holding only one of child's hands 
on handlebar and one of child's 
feet on pedal. Reduce prompt 
to placing hands and feet on 
trlke at start, and then 
releasing while pushing from 
behind. 



OTHER TEACHING SUGGESTIONS 



Tie a rope to front of tricycle 
and pull child. 



Put straps on the pedals to 
hold feet cn. 



Wait until child's hands and 
feet are in proper position 
before you push. 

Encourage child to steer through- 
out entire task sequence. 



2. 



Push tricycle pedals sintil 
times after being given an 
initial push. 



CM. Stand beside or behind trlke and 
push down on child's thighs, 
knees or feet. 

MP. Push knees of child occasionally, 
allowing trlke to continue motion. 
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Push trike hard enough s« that 
the child rides for 10 to 20 
feet alone. A fast push will 
help child attend to task. Use 
repeated pushes so that trike 
does not stop. 

Walk backwards in front of 
tricycle and pull on child's 
trouser legs to keep bike 
going. 
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TASK SEQUENCE 


PHYSICAL PROMPTS 


' OTHER TEACHING SUGGESTIONS 


3, Pedal forward one-half 
revolution when pedals are 
preset so that top pedal is 
just a little forward from 
highest position. 


CM. Stand beside trike and push 
down on child's thigh or knee 
on side of preset pedal. 

MP. Push slightly on child's knee 
to prompt him to push down on 
pedal. 




4. Pedal forward 20 feet starting 
froi a stopped position. 


CM. Place pedal at highest point. 
Push down on child's knee to 
Initiate motion. Repeat on 
other leg. 

MP. Place pedal at highest point. 
Push slightly on knee. 


If there are two teachers 
available, one can stand 
behind the child to help 
initiate the movement while 
the other stands in front and 
claps or calls child's name. 


5. Pedal forward steering 
around 3 obstacles. 


CM. Place hands over child's hands 
and steer around obstacles as 
child pedals. 

MP, Slightly turn the handles as 
child approaches the obstacle. 


Use chairs, boxes, cones, etc. 
as obstacles. 

Form pathways on floor with 
ropes, tape or sticks for 
child to follow. 



RIDING THE BACK 
OF A TRICYCLE 



EQUiPMENT 



Tricycle 



TASK SE(jUcin(iC 


P 

PHYSICAL PROMPTS 


OTHER TEACHING SUGGESTIONS 


1. Child stands on the back of 
the tricycle holding the 
shoulders of pedaler while 
tricycle travels for 15 ft. 


CM. Place a child on tricycle in 
correct position, supporting 
hii and holding his hands on 
shoulders of pedaler. 

MP. Place one hand behind child for 
support cr hold his hands on 
pedaler 's shoulders. 


Have child stand behind you 
and hold with one hand while 
you pedal. 

Instruct 2 children at once by 
alternating rider and pedaler, 
encouraging social co-operation 
and sharing. 


2. Child stands on back of the 
tricycle holding the handle- 
bars, and pushes with one 
foot on the floor regular 
intervals so that tricycle 
travels 15 ft. The rider 
in front also holds onto 
handlebars and keeps feet 
on pedals. 
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CM. Manipulate child's foot to 
push off floor. 

MP. Push child's foot towards 
floor. 


Be sure that initially the 
pedaler has a straight path 
to follow. 

Teacher rides tricycle, 
verbally prompting child. 

Pull tricycle as child pushes 
with one foot. 



erIc" 
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APPENDIX D 



SAMPLES OF GROUP ACTIVITIES 
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RIMING 



mUM BODY ACnOMS ORGANIZATM 

Anns Swing your arms 

Stand up ^ 30t . jq. 

Kneee Sit down 




ACTim 



1. Sitting on mat identify body 
parts. Anii8,feet, knees. 

2. Standing on mat swing arms. 

3'. Run to other mat swinging 
arms and sit down. 

4. Repeat, keeping one teacher 
on each mat. 



ERIC 



H 
vj 



PROMPTS 



PHYSICAL Hold one hand and pull. Prod from 
behind with gentle push in middle of 
back. 



VISUAL Teacher demonstrates the run, then sits 
on mat and touches the children as they 
arrive. 



VERBAL Where are your arms? (knees) 
Run fast. 
Swing your arms. 
One, two, three, Rjml 
Run to the teacher. 



OTHER. SUGGESTIONS 



Begin having all children run 
at same time, then give turns, 
starting them one at a time, 
but doing it quickly so the 
wait is not long. 

First teacher can call names. 

Put an Inclined mat in the middle 
run up and jump down, or climb 
up and run down. 
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HOPPEG ON ONE FOOT 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Feet 

Knees 

Am 



Bend knees 
Swing arms 



Mat 



OOOCO 



Mat 




1. Identify body parts. 

2. Sitting on mat emphasize 
knee bends, ankle flexion 
by making children point 
their toes. 

3. Stand up, hop in one spot, 

k, Hop through the hoops - from 
one to the other. 

5. Sit on mat, wait for rest of 
children - then repeat. 
Children must go one at a 



PHYSICAL Hold child's hands as they hop from 
one hoop to another. 

VISUAL Teacher demonstration (jumping) from 
one hoop to the ne:^t. 

VEBBAL Show, me your feet. 
Point your toes . 
Bend your knees . 
Jump high into the air. 
Jump into the next hoop. 



To mike activity faster, use 
rows of hoops. 
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JUMPING DOWN 



BOP? PARIS BODY ACTIONS ORGANIZATION 



Knees 

Feet 

Arms 



Bend knees 
Swing arms 
Stand up 
Sit down 



Bench Boxes 
-] 0 12 -36" height 



Mat 



0 
0 
0 



Mat 



Mat 




1. Sitting on mat children 
identify knees, feet, arms. 

2. Standing on mat children 
swing arms, bend knees. 

3. Walk to bench and jump 
down, landing on two feet. 
Repeat on boxes, 

4. Sit on mat and begin again. 
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PHYSICAL Stand in front of children to give 
one-hand or two-hand assistance on 
jumping down. 



VISUAL Teacher gives initial demonstration on 
bench. 

Put hoops on floor beside bench. 



VERBAL jhow me your knees', (feet, arms) 
Bend your knees. 
Swing your arms . 
Jump down. 



Repeat verbal prompts of 'Bend 
your knees' before the children 
jump. 

Turn benches lengthwise, children 
walk along bench and jump off at 
the end. 

Put Inclined board up to top of 
box. Walk board and jump off 
box. 



263 



FORVASD ROLL 



Si PARTS 



CRGAHIZATION 



Head 



Back 
Feet 
Lege 



Tuck your head 
Push with your feet 
Push with your hands 




Mat 



H 

si 




1, Sitting on mat identify 
body parts head, hands, back, 
feet, legs, 

2; Sitting on mat make yourself 
look like a ball. 

3. Run to the thick mat, squat, 
tuck head and roll to squat- 
ting position, run to other 
oat and sit (keep teacher 
on each mat) . 

4. Repeat going the other way, 
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PHYSICAL Kneel or squat beside child, Put your 
hand on the back of his head and tuck 
it under; keep your hand under his 
head and push his bum over, Return 
him to a £3quattlng position. 



VISUAL Teacher demonstrates the forward roll 
starting from squat position and ending 
in this position. Then runs to mat 
and sits down, 

VERBAL Tuck your head. 
Put your hands down. 
Push with your feet/arms . 
Roll over, 
S!,and up. 



Have the children doing the 
task one at a time with the first 
teacher calling their names and 
a second aiding them while 
doing their rolls. 

Put an inclined mat near the 
thick mat and have the children, 
again one at a time, climb up 
onto the mat and do a forward 
roll down It, 
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CLIMBING ONTO A BOX 



BODY I'ARTS 



BODY ACTIONS 



ORGANIZATION 



Knees 
Feet 



Stand 
Sit down 
Go under 
Go over 



Beaches 
12" high 



Boxes 



Hat 



Mat 



I 

H 
SI 



ACTIVm 


PROlfTS 


1 

OTHER SUGGESTIONS 


1. Identify body parts: knees, 
feet, tumy. 

2. Respond to cues at slow and 
' fast speeds: stand u^l 


PHYSICAL Place child's hands on box, lift one 
knee, putting shin on box, lift from 
the back of the other upper thigh. 


For body parts get Into different 
body positions: get on your 
knees, stand on your feet. He 
on your tumy, 



sit down ; 

3. On tumales go under first 
bench, go over second bench 
and boxes, 

4, Repeat going back, 
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ERIC 



VISUAL Teacher demonstration. 



VERBAL Go up,der the bench on your tummy . 
Go over the bench. 
Cllnb u^ onto the box, 
Get down from the box. 
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ASCEIING LADDER/SLIDING DOWN A SLIDE 



BODY PARTS 



im ACTIOSC 



ORGANIZATIOH 



Seat 

TiMDy 

Anns 

Hands 

Peet 



Bend knees 

Sit and touch toes 



platform 



Mat 



Mat 



ladder slide 



H 

\6 




1. Identify body parts. 

2. Standing; stretch and touch 
toes, stepping notion, 

' lifting knees up high. 

3. One child at a tine goes up 
ladder - slide down other 
side. 

4. Children sit on mat and wait 
for other children - repeat. 
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PHYSICAL Assist the child up ladder, placing 
their feet alternately on the rungs, 
move the child's hands up ladder if 
necessary. 



VISUAL Teacher demonstration. 

Show different ways to go down slide. 



VERBAL Climb up the ladder. 
Slide down. 
One foot at a time. 



Slide on your tummy . 



Teacher may have to slide 
down with child between legs 
if child is afraid of slide. 



THROWING 



m ?m 

Hand 

Elbows 

Am 

Ear 

Legs 



BODY ACTIONS 

Bend elbow. 
Straighten arm. 
Step forward. 



ORGANIZATION 



Mat 



Targets 
on 
Wall 



ACTIVin 




1, Sitting on mat, identify 
band, elbow, arms, ears and 



2. ' Sit on oat and bend your 

elbows, touch your ears and 
straighten your arms, 

3. Stand up and pretend to throw 
hard, 

4. Stand in a line and throw 
bean bags or small balls all 
at once at the circles (with- 
out turns) , 

5. Retrieve bean bags and repeat. 



ERIC 
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MSm Stand behind child. Hold child's 

hand with ball behind head. Push an 
forward in throwing action. Pull 
non-throwing shoulder back as child 
brings arm forward in throwing action. 



VISUAL Teacher demonstrates the throwing action 
and then taps the circle to indicate 
where the ball should be thrown. 



VERBAL Throw the ball at the target. 
Bend your arm. 
Show me your elbow , hand, 



OTHER SUGGHStraj: 



Children can Una up -ind iake 
turns throwing at target. 
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TIM ON SCOOTER 



(on incline) 



BCCY PARIS 



BODY mjs 



ORGANIZATION 



Ti 
Hands 
Feet 
Chin 



Lie on tumnjr 
Arch back 
Push with hands 



20' 



Incline 



4C 



mat 



H 

09 

H 



ACTIVm 




1. sitting on mat identify 
tuEmy, handS) feet, and chin. 

2. Slide down Incline on tunmy 
keeping chin and knees up. 

3. Take scooter to tcp of 
Incline, lie with tumy 
on it. 

Lift chin and knees and push 
with hands down Incline, 



ft 

ERIC 



PHYSICAL Initiate action with a gentle push 
on the child's seat. 



VISUAL Teacher demonstration, 



VERBAL Slide down on your tumy. 
Slide down on the scooter. 



OTHER SUGGESTIONS 



Have one scooter per child, 
On floor have children arch 
back and rock on tuny. 
Children should go in turn, 
Teacher indicates when it is 
safe for the next child to go. 
Have children extend arms to 
the side - like a bird or a 



2?3 



TARGET SKILL 



BODY PARIS 

KNEES 
ARMS 



BODY ACriOHS 

bend knees 
swinci arms 
jump over 
jump into 



ORGAKIZATION 



mat 



rope 



0 

c 

0 
0 

hoops 



mat 



00 
10 




1. Identify body parts while sitting 
on mat. 

2. Jump up and down in one spot - 

2 foot takeoff ■ 2 foot landing. 

3. Halk to rope and jump over, jump 
into and out of hoops. 

4. Sit on mat and then repeat. 
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P^SICAL stand in front of child and give one 
hand or 2 hands for assistance. Hay 
have to pull up on child's hand to 
initiate jump. 



VISUAL Teacher demonstrates. 



VERBAL 



Bend your, knees 
Swing your arms 
Jump over the rope 
Jump into the hoop 



Children, can all jump at once 
or take turns. 



2?5 



TARLr SKILL llimlZZII] 



BODY PARTS 

knees 
arms 



BODY ACTIONS 

swing arms 
bend knees 



ORGANIZATION 



wall rN 



mat 



Li 
Box 



00 



ACTIVITY 


PROMPTS 


■ — — ... 03 

OraSR SUGGESTIONS ' 


1. Identify body parts. 


PHYSICAL ^lolfl child's hand and begin to run 
fast to wall 


Set up boxes in a zigzag line 
so that children run in and 


2. Stand up and run to the wall, 
run to the box, run back to wall - 
and then to mat at other end of 
room. 


VISUAL teacher demonstrates 

VERBAL Run t° W^^^' 
Swin£your arms. • 

Kto the box. 

Run to the mat. 


out. 

Boxes 

Put boxes closer together to 
increase the difficulty. 



2?7 



,4 



KICKING 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Knees 
Feet 



Bend Knee 
Swing lower leg 



Mat 



i ( X 



Mat 



Child 



Teacher 



H 

00 

^ 




1. Sit on mat, Identify body parts 

2. Stand on mat, pretend to kick a 
ball for body action. 

3. )ne child at a time walk to 
-enches - teacher rolls a ball 
towards child, child kicks it 
back to teacher - then runs to 
other mat. 

4. Repeat going other way. 
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PHYSICAL Stand beside child and either hold 

child's hand for support, or manipulate 
child's foot for kicking. 

VISUAL Teacher demonstration emphasising leg 
swing. 

VERBAL . Watch the ball. 
Kick the ball, 
tun •■0 the other mat. 



Place benches on their ''ides so he 
balls won't go all over room, 

Roll ball slowly so children ha.'- 
time to react and kick the ball. 



JUMPING DOWN 



BODY MTS 



BODY ACTIONS 



ORGi\NIZATION 



Feet 

K&ees 

Arms 



Bend bees 
Swing arras 



Mat 



4 



Mat 



benches 



high 
bench 



ACTIVITY 



1. Identify body parts sitting 
on mat. 

2. Standing, swing arms, bend 
knees. 

3. Walk to bench, and jump 
down, landing on two feet, 
fl^peat cn higher bench. 

4. Sit on mt, then repeat 
again. 
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PHYSiCAL Stand in fron, of child to give one or 
two hand assistance if needed. 



VISUAL Teacher demonstration entphasizing bending 
knees and swinging arms. 



VERBAL "Sliow me your knees" 
|?nd your knees. 
Swing your anns. 
Jump dovm. 
Ready, set jump. 



OTHER SUGGESTIONS 



Give verbal clues before child 
jumps. 

Turn benches lengthwise, children 
walk along I cinch and juinp off 
end. Put hoops on floor beside 
bench. 
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TARCtT SKILL [^ M^^ U P AN1 ffittr-| 



BODY PAWS 



BODY ACTIONS 



ORGANIZATION 



arms 
hands 
feet 
knees 



swing your arms 



— 1 ( 

Hat I Box ; — j Mat 
inclinrincliiie 



ACTlvm' 



1. Sitting on mat identify body parts 
arms, hands, feet, knees. 

2. W up incline, walk down, run to 
other mat and sit down. 

3. Climb up incline or, hands and feet. 
Slide down on seat or tummy. 




PHYSiaL 



VISUAL 



VERBAL 



K 

00 
ON 



PROMPTS 



Hold one hand and pull or push the 
child up the incline. Push or prod 
from behind while he goes on hands 
and feet. 



Teacher demonstrates the walk up 
the incline and crawling up on 
hands and feet. 



mm SUGGESTIONS 



- swing your arms 

- walk up 

" pull with your hands 

- push with your feet 

- climb up t.'ie slide 



Have the children walk up the 
incline altogether and then run 
and sit down on the mat. This 
could be repeated using the in- 
clined mat. 

Have the children climb up the 
slide on hands and feet one at a 
time. The first teacher waits for 
the children at the top of the 
slide calling their names. After 
everyone is up the children slide 
down. 

If the group is reasonably skilled 
they could vilk up an inclined 
board one at a time. Two boards 
could be pushed together for383 
S^'eater width. 



SKILL 



BODY PARTS 

elbows 

arms 

ears 



BODY ACl'IONS 



ORGAft'iZATION 



bend your elbow 
straighten your arm 
touch your ear 
throw into the hoop 



Mai Hoop Box 



Hat 




][ Sitting on mat identify hands, elbowi, 
arms and ears. 

2. Stand up and then bend your arms, 
then straighten them, bend then 
straighten. 



3. 



Now bend your arm and put your hand 
near your ear. Now straighten your 
arm so your hand reaches for the 
celery. 



In pairs, children run up to the 
hoop, throw the bean bag into the 
hoop, climb through the hoop, pick 
up their bean bag, run to the 
box and then throw their bean bag 
into the box and sit on the mat. 

ERIC 



PHYSiai 



VISUAL 



VERBAL 



Stand behind child. Hold child's 
hand with ben bag behind head. Push 
arm forward in throwing action while 
pulling the non-throwing shoulder 
back to get body rotation. 

Teacher demonstrates throwing into 
the hoop and then into the box. 
Also points into the box. 



Throw the bean bag into the hoop, 
and into the box. 



OTHER SUGGESTIONS 



Have all children go at once 
or send them in pairs. 



2S 



TARGET SKILl 



1 



BODY PARTS 

FEET 
ARMS 
KNEES 



BODY ACTIONS 
bend knees 
swing arms 
stand in the hoop 



ORGANIZATION 



mat 



0 

Qiumping 

ooc 

0 



0 



0) 



Acrivm 


PROMPTS 


1 

OlffiR SUGGESTIONS 


1. Identify body parts: feet, arms 
knees. 

2. Each child stands in a hoop and 
uJmps up and down. 

3. Change hoops and jump again. 

4. Repeat. 


1 

ilS™ Hold child's hands, pull down to 
initiate knee bend, pull up on 
child's hands to initiate jumps. 

Teacher demonstration, 
1 

VERBAL . bend your knees 

- stand inside the hoop 

■ jymp in the hoop 

■ jump as high as you can 


Children can jump in each hoop 
in turn. 

1 
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TARCET SKILL f J#1HG DUi 



m: ?ms 


BODY ACTIONS 


Knees 


Bend Knees 


Feet 


Swing arms 


Arms 


Stand up 




Sit down 



Mat 



ORGANIZATION 



Bench 

0 



Boxes 

12 - 36" height 



0 
0 1. 

(Hoops) 



Mat 



Mat 



00 



ACTIVITY 




OTHER SUGGESTIONS 



1) Sitting on mat children identify 
knees, feet, arms. 



) Standing on mat children swing 
arms, bend knees; 



3) Walk to bench and juirip iown, 
landing on two feet. Repeat on 
boxes. 

4) Sit on mat and begin again. 
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PHYSICAL Stand in front of children to give 
one-hand or two-hand assistance on 
jumping down. 



VISUAL Teacher gives initial demonstration 
on bench. 

Put hoops on floor beside bench. 



Repeat verbal prompts of 'Bend 
your bees' before the children 
jump. 

Turn benches lengthwise, children 
walk along bench' and jump off at 
the end. 

Put inclined board up to top of 
box. Walk board and jump off box. 



VERBAL Show me you knees; (feet, arms) 
Bend your knees.' 
Swing your arms . 
Jump down. 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Arms 
Feet 
Knees 



Swing your amis 
Stand up 
Sit dor, 



Mat 



30'-50' 



Hat 



0 



AaiVITY 



1) Sitting on mat identify body parts. 
Arms, feet, knees. 

2) Standing on mat swing arms 

3) Run to other mat swinging arms 
and sit down. 

4) Repeat, keeping one teacher on 
each mat. 
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PROMPTS 



MMl Hold one hand and pull. Prod from 
behind with gentle push in middle 
of back. 



Teacher demonstrates the run, then 
sits on mat and touches children as 
they arrive. 



MSt 'ihere are your arms? (knees). 
Run fast. 
Swing your arms 
One, two, three, Run! 
Run to the teacher. 



1 — 



OTHER SUGGESTIONS 



Begin having all children run at 
same time, then give turns, start- 
ing them one at a time, but doing 
it quickly so the wait is not long 

First teacher can call names. 

Put an inclined mat in the middle; 
run up and jump down, or climb up 
and run down. 



JUMPING DOWN 



BODY PARIS 



BODY ACTIONS 



Knees 
Anns 



Bend knees 
Swing arms 



niat 



incline mat 

\ 



mat 



high bench 
hoops 

-81= 

high bench 



mat 



1. Sitting on mat identify 
body parts. 

2. Stand up in a circle and 
bend knees and straighten 
them, jump in one spot. 

3. Two children at a time are 
called to run to mat, walk 
up incline, climb onto 
bench, jump down, run to 
other mat, 

4. On the way back, two at a 
time (called) walk up beam, 
climb onto bench and jump 
down into hoops, run to 
other mat and wait for the 
other children. 



PHY3ICAL When child attempts to jump give one 
or tvio handed assistance if needed - 
may have to pull down on child's 
hands to initial bending of knees. 
Walking up beam may have to hold 
child for balance. 



VISUAL Teacher demonstration. 



VERBAL Walk up the mat. 
Jump down. 
Walk up the bea. 
Bend your knees. 



2 wooden beams 
hooked to bench., 




JUMPING 



Mim BODY ACTIONS 

Bend knees 

A™ SwLig arras @ 

^^^^ Stand in the hoop ^ 



ORGANIZATION 



0 jumping 
C'Ce 



Mat 




1. Identify body parts: ffeet, 
arms, knees. 

2. Each child stands in a hoop 
and juips up and down, 

3. Change hoops and jump again. 

4. Repeat. 



PHYSICAL Hold child's hands, pull down to 
initiate knjes bend, pull up on 
child's hands to initiate jumps. 



VISUAL Teacher demonstration. 



VERBA!. Bend your knees. 

Stand inside the hoop. 

JuiGp in the hoop. 

Jump as high as you can, 



Children can jump in each hoop 
in turn. 
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JUMPING OVER 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Knees 
Arms 



Bend knees 
Swing arms 
Jump over 
Jump into 



Mat 



rope 



0 

0 I'm] 

0 

P 




1. Identify body parts while 
sitting on mat. 

2. Jump up and down in one spot- 
2 foot takeoff - 2 foot 
lacding. 

3. Walk up to rope and jump 
over, jump into and out 
of hoops. I 

4. Sit on mat and then repeat. 
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PHYSICAL Stand in front of child and give oiie 
hand or 2 hands for assistance. M^y 
have to pull up on child's hand to 
initiate jump. 



VISUAL Teacher demonstrates. 



VERBAL Bend your knees. 
Swing your arms. 
Juii£ over the rope. 
Jum^ into the hoop. 



Children can alj. jump at once 
or t?ke turns. 
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HOPPING ON ONE FOOT 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Feet 

Knees 

Anns 



Bend your knee 
Lift your leg 
Swing your arias 



Mat 



0 
0 

Or 



Mat 



Mat 



Mat 



rope 



2. 



ACTIVITY 



1. Sitting on mat Identify body 
parts - arms, feet, knees. 



Standing on mat, lift one leg 
and then bounce on one foot 
without leaving the floor, 

3. Standing on mat hop on one 
foot (in one spot) , 

l\. Run to hoops; hop In and then 
out of the hoop. Then run 
to other mat and sit down 
(one or two children) . 

5. Run to rope, hop over It and 
run and sit down. 

6. Hop on one foot from one mat 
to the other. 



ERIC 



PROMPTS 



PHYSICAL Hold one or both hands, lifting his 
hands, prompting him to hop. Gently 
pull his arms towards you each time 
he leaves the ground so as to move 
him forward. 



VISUAL Teacher demonstrates. 



VERBAL Lift your leg. 
Bend your knee. 
Hop up and down, 
Hop forward, 



298 



OTHER SUGGESTIONS 



Have children hop into and out 
of the hoops one at a time (or 
two at a time - one in each hoop) 
with the first teacher calling 
their names and the other assisting 
the children, 

Lay a rope down and have the 
children hop over the rope al- 
together. 



299 



- 195 - 



PLAYGROUND SKILLS 



3U0 



SLIDE DOWN INCLINE ON SCOOTER 



BODY PAHTS 

Feet 
Seat 
Hands 
Knees 



EODYjlCM 
Bend knees 

Stretch and touch toes 

Tuck knees in close to 
body. 



ORGANIZATION 



Mat 



t 

wooden box 
or platforin 



I 

incline 



ACTIVITY 



1. Identify body parts, 

2. Two children at a time walk 
to wooden platform, sit on 

• scooter and slide down, run 
to other mat. 

3. Repea; after all children 
have gone, 



ERIC 



PROffl'TS 



PHYSICS Hold onto child and scooter to keep it 
from going too fast. 
Place child's hands on side of scooter 
80 they will hold onto it. 



VISUAL Teacher or child demonstration. 



VERBAL Sit on the scooter. 
Hold your feet up. 
Hold onto the scooter. 



OTHER SUGGESTIONS 



Two scooters - child sits on 
front scooter, teacher behind. 

Two children on scooters, one 
in front, one behind, 



TUM ON A SCOOTER 



(on floor) 



BOB? PARTS 

TuDiy 
Hands 
Feet 
Chin 



BODY ACTICIIS 

Lie on turany 
Arch back 
Push with hands 
Push with feet 



CRGANIZATION 



Mat 



-) Mat 



Ohoop 



0 



mat draped over two ^ 
benches. 




1. Sitting on mat identify 
tummy, hands, chin and feet. 

2. While on tuimiy arch back 

' so hea'i is facing forward. 
Lift chin. 

3, Spin around on tuirany. 

4, Push to other mat on tumny. 



5, Lie with tunmiy on scooter 
^^^rt and push to other mat, 

fi ^with'tumy on scooter 
ERlCllow the leader through 
""Tostacle course. 



PHYSICAL With one hand hold child under the 
chin to help keep head up. With 
other hand on child's seat give an 
initial prod or push. 



VISUAL Teacher demonstrates how to arch back to 
keep head up and how to propel body 
on scooter. 



VERBAL Lie on your tummy and look at me, 
Push along with your hands. 
Push to the 'other mat. 
Follow me - around, under, and through I 



Have enough scooters so each 
child has his own. 
Have children line up together 
and race to another point. 
Have children push and then 
glide on the scooters. 
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BODY CONTROL SKILLS 



30-5 

o 

ERIC 



I 



WALKING UP AN INCLINED BE^CH 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Arms 



Feet 
Knees 



Swing your arms 
Bend knees 



Mat — Box 



incline incline 



ACTIVITY 




1. Sitting on mat identify body 
parts - arms, hands, feet, 
knees. 

2. Walk up incline, walk down, 
run to other mat and sit down. 

3. CUib up incline on hands and 
feet,- Slide down on seat or 
ti 



PHYSICAL Hold one hand and gently pull or push 
the child up the incline. Prod from 
behind while he goes on hands and feet. 



VISUAL Teacher demonstrates the walk up the 
incline and crawling up on hands and 
feet. 



VEPM Swing your arms. 
Walk up. 

Pull with your hands. 
Push with your feet. 
Climb up the slide. 



306 



OTHER SUGGESTIONS 



Have the children walk up the incline 
altogether and then run and sit 
down on the mat. This could be 
repeated using the inclined mat. 

Have the children climb up the 
slide on hands and feet one at a 
time, The first teacher waits for 
the first children at the top of 
the slide calling their names. 
After everyone is up the children 
slide down. 

If the group is reasonably skilled 
they could walk up an inclined 
board one at a time. Two boards 
could be pushed together for a 
greater width. 



BODY PARTS 


BODY ACTIONS 


knees 


stand i£ 


feet 


sit down 


tummy 


go under 




go over 



ORGANIZATION 



Benches Boxes 



12" high 



Mat 



to 
0 
0 



ACTIVITY 


PROMPTS 


1 

OMR SUGGESTIONS 


1) Identify body parts: bees, feet, 
tummy. 

2) Respond to cues at slow and fast 
speeds: stand u£! sit down! 


PHYSICAL 


Place child's hands on box, lift 
one knee, putting shin on box, 
lift from the back of the other 
upper thigh. 


For body parts get into different 
bou) positions: get on your knees, 
stand on your feet, lie on your 
tuirnny. 


3) On tuiriiies go under first bench, 
go over second bench and boxes. ' 


VISUAL 


Teacher demonstration. 




4) Repeat going back. 


VERBAL 


Go under the bench on your tuiimiy. 
Go oyer the bench. 
Climb i£ onto the box. 
Get down from the box. 
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CLIMBING 



BOPY PASTS 



BODY ACTIOllS 



ORGAHIZATIOl^ 



Feet 
Hands 
Shoulders 
Legs 



Reaching with hands 
Alternating feet 
Bending knees 
Grasping with hands 




ladder 



mm 



1. Sing "Bend and Stretch, 
Reach for the Sky". 

2. Bend and lift knees, opei 
and close hands, stomp ffiet. 

3. Climb up ladder, down 
clltiber, run to arch, clini 
over and back to mat. 

4. Reverse direction. 



ERIC 



PHYSICAL Steady child with support under seat. 
Clasp child's hands firmly on rungs. 



VISUAL Demonstration by teacher or one of 
the students. 



VERBAL Pretend you are walking upstairs. 
Pretend you are picking apples off a 
tree. Reach,grab, reach, grab. 
Follow file. 



OniER SUGGESllOKS 



10 
0 



March like soldiers - lifting 
knees way up. 

Take turns on ladders and march 
on the spot while waiting 
for turn. 
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CLIMBING 



m PARTS 



BODY ACTIOHS 



ORGANIZATION 



Hands 
Feet 

Shoulders 
Feet 



Pulling up with arms 
Grasping with hands 
Bending and lifting legs 




Matf 



MatI 



ACTIVm 




OTHER SUGGESTIONS 



1, Identify hands, feet, 
shoulders. 

2, Do a monkey walk (both feet 
and both hands flat on floor) 
to other mat. 

3, Monkey walk up slide across 
and down ladder. 

4, Climb ap netting and down 
slide backwards. 
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PHYSICAL Boost child with hand on seat. 



VISUAL Demonstration by teacher. 



VERBAL Walk like a monkey up the slide and 
down the ladder. 
Up the net and down the slide. 



Follow one behind the other. 

Have the more skilled children 
go first and the slower children 
who need help can folloir behind. 



3!.l 



CLIMBING 



BODY PARTS 



BODY ACTIONS 



ORGANIZATION 



Arms 


Reaching up 


Shoulders 


Lifting legs 


Legs 


Bending legs 


Feet 


Swinging legs 




Pulling up with arms 




Grasping with hands 




Cliiber 



ladder 



I 

o 



ACTIVm 




OTIIEK SUGGESTIOHS 



I 



1. Identify arms, shoulders 
and legs. 

2. Reach up with arms. 

3. CUoib up ladder and jump 
off box horse onto m.t, 

4. Walk over mat, cliiib up box 
horse and down ladder. 



PHYSICAL From behind the child help with proper 
hand placement and help lift up legs. 



VISUAL Teacher demonstration alternating feet 
on ladder and climbicg slowly on to 
box horse. 



VERBAL Reach up. 

Now up the ladder, one foot next foot, 
etc. 

Climb up and then down the ladder. 



To Increase difficulty use 
taller box horse and increase 
the angle of the ladder. 

To increase difficulty use in- 
clined bench in place of 
ladder. 
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CLIMBING 



BODY PARTS 
Arms 

Shoulders 

Legs 

Feet 



BODY ACTIONS 

Reaching up 
Bending Knees 
Pulling with arms 
Grasping with hand 



ORGANIZATION 



/ 



Mat 




climber 



ladder 




1. Sitting on mat identify 
arms, shoulders and legs 

2. Climb into wooden boxes 
from above and come out 
the side facing the next 
box 

3. Climb up climber and 
along ladder then down 
other climber and back 
to the mat 



PHYSICAL Give child initial boost on to box 
and guide child by the hand 

VISUAL Teacher Demonstration 

VERBAL Climb up on the box. Climb up, along 
the ladder, and climb down 



OTilER SUGGESTIONS 



Use a follow-the leader or a 
train formation. Have the 
more skilled children assist 
the others. 
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ASCENDING, DESCENDING A I'iDDER 



BODY PARTS 
Hands 
Feet 
Knees 
Elbows 



BODY ACTIONS 
Grasping 
Bend Knees 
Bend Elbows 



ORGANIZATION 



high bench 



Mat 




Mat 



ladder 




1. Sitting on mat Ident'iy body 
parts. 

2. Standing on mat bend nees, 
- have kids pretend they are 

. picking ?pples for arm action. 

3. One child at a time climb up 
the ladder on one side and 
climb down ladder on other side 
- run to mat, wait for other 
children. 

4. Repeat going back. 



ERIC 



M 
0 

01 



PHYSICAL Assist child in placing hands and feet 
, alternately on the bars of the laaJer 

VISUAL Teacher demonstration, emphasizing 
alternate arms and 'leg action. 

VERBAL Bend your knees 

Pretend you are picking apples from a 
tree. 

Climb up the ladder 
Climb down the ladder 
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OBJECT CONTROL SKI LLS 
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THROWIHG 



BODY PAPsTS 



BODY ACTIONS 



ORGANIZATION 



Hands 
Elbows 
Anns 
Ears 



Bend your elbow. 
Straighten your arm. 
Touch your ear, 
Throw into the hoop. 



Mat 



(Hoop ■ Box_ 



Mat 




1. Sitting on mat identify 
hands, elbows, anos and ears. 

2. Stand up and then bend your 
■ arms, then straighten them, 

bend then straighten. 

3. Standing on mat go through 
throwing action with children. 

4. In pairs, children run up to 
the hoop, throw the bean bag 
into the hoop, cllnib through 
the hoop, pick up their 
bean bag, run to the box and 
then throw their bean bag 
into the box and sit on lati 




PHYSICAL Stand behind child. Hold child's hand 
with bean bag behind head. Push am 
forward in throwing action while pullinf 
the nbn-throwlng shoulder back to 
get body rotation. 



VISUAL Teacher demonstrates throwing into the 
hoop and then into the box. Also points 
into the box. 



VERBAL Throw the baan bag into the hoop, and 
into the box. 
Bend your an. 



OTHER SUGGESTIONS 



Have all children go at once 
or send them in pairs. 



000 



I 
I 



THROWING 



BODy PARTS 



BODY ACTIONS 



ORGANIZATION 



Hands 

Elbovs 

Artis 

KneGS 

Feet 



Bend elbows. 
Flick handa. 



Basket vith balls or bean bags 

0 

G 

image boxes 



[Mat I 



ACTIVm 




1. Identify boay parts while 
sitting on Mt. 

2. Body actions - bending elbows, 
flicking hands, 

3. Children throw bean bag into 
the air and catch it, 

4. Throw bean bag into image 
box 2 children at a tine. 

'^4 Sit on mat « then repeat 
again. 



PHYSICAL Stand behind child and mnipulata 
child's hand when throwing, if 
necessary. 

VISUiiL Teacher demonstration 



VERBAL Bend your amis. 

Throw it into the box, 

Throw the bean bag into the air, 

Catch it. 



0 

CO 



OTlIEil SUGGESTIONS 



Teacher ray hold basket in the 
air and children throw bean bags 
into the baskft. 

Two children throwing and catching 
bean bag. 

Have plenty of balls and besn 
bags so teacher doesn't have 
to run and get them all the tic'e. 



324 



MOWING 

(partD;rs) Higher Skilled 



BOD! pap: 



BODY mm 



omimm 



Hands 
Elbows 



Fingers 



Clenching fists, 
Bending ariiis. 



Mat 



X X 
X X 
X X 
XX 

< — ) 



Mat 



Increase distance 




1. Sitting on mat identify 
body parts. 

2. Move arms In throwing action. 

3. Children are paired off, given 
a bean bag between two 
children - throw bean bag 
back and forth about 5-7 
tinies. 

■ 4, Increase the distance between 
the children, and repeat 
JO^^ 5-7 times. 

5, Give each child a bean bag and 
gRj^kve them throw it in the air, 
""■higher each time, 



PHYSICAL From behind hold child's hand and 

ball, Jiove ara through throwing action. 



V ISUAL Teacher demonstration - emphasizing 
watching the bean bag. 



VEPM Show me your hands, elbows, arms, 
Can you make a fist? 
Throw it to your partner. 
Throw the bag into the air. 



The children should be paired 
according to individual skill 
level. 

The group must be fairly highly 
skilled in order for any sort 
of co-operation from the children 
to occur. 

Increase the distance between the 
children as they progress. 

Skill can be performed either 
sitting or standing. 
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KICKING 



BODY PARTS 
Feet 
Knees 
Legs 



BODY ACTIONS 
Bend Knee 
Lift Foot 

f 

Swing leg 



ORG/JilZATION 
Bench 



□ 

G 
□ 
□ 

□ 



Wall 



Bench 




1. Identify feet, knees and legs 

2. Stomp feet 

3. Swing leg from hip 

Put bean bag on foot, kick it 
off, retrieve and repeat 

5. Taking turns kick the ball at 
the wall. 



PHYSICAL Place bean bag on child's foot. With 
hand on child's lower leg initiate 
swing 

VISUAL Demonstration by Teacher ' 



VERBAL Kick that bean bag off your foot 
Swing your leg 
Kick the ball 



One bean bag for each child worlds 
best. All the children can kick 
the bean bags at the same time. 
When using the ball take turns 
by calling out the children's 
names one at a time. 



KICKING 



BODY PARTS 



BODY ACTIOKS 



ORGANIZATION 



Toes 

Knees 

legs 

Head 

Foot 



ACTIVIT? 



1. Put bean bag on foot, head 
shouldei and arm, shake it 
off, 

2. Kick balls into "corral" 
formed by partition. 



Swing leg 
Bend knee 
Shaking body parts 



P HYSICAL Lead child by hand to ball. Use one 
on lower leg to Initiate kick, 



VISUAL Teacher demonstration, 



VERBAL Shake off the bean bags. 
Rick the ball. 



00000 



3-sided partition 



(balls) 




OTHER SUGGESTIONS 



Make sure children are stopped 
before they try and kick the 
ball - remind them. 

Take turns, teacher calls out 
names. 



KICKIHG 



BODY PAMS 

Knees 
Toes 
Legs 
Hip 



im Acmis 

Bend knees 
iflggle toes 
Swing leg 



OR(;/,KIZATieK 



Mat 



^0 

^0 



■^0 



Wall 




1. Identify foiees, toes, legs, 
hip. 

2. Wiggle toes, 

3. Swing leg from hip, 

4. Have children kick a 
stationary ball towards 
the wall. 

5. Have children take a short, 
approaiii before kicking 
the ball. 



ERIQOi 



PHYSICAL Lead child by hand towards ball. 
Initiate kick with one hand on 
lower shin. 



VISUAL Teacher demonstration. 



VERBAL Swing your leg back and forth. 
Walk to the brll, and kick it, 
Run and kick the ball, 



Have children take turns, perhaps 
four at a time. Instructor 
should replace balls to their 
original position. 



KICKING 



BODY PARTS 



BODY ACTIONS 



ORGAHIZATION 



Knees 
Feet 



Bend knees 

Swing feet in kicking 
motion 



basket 



Mat 




Mar 



Bench 



ACTIVITY 


PROMPTS 


——————— i 

OTHER SUGGESTIONS 


1. Sit on mat, identify body parts 

2, Standing on mat, balance on one 
foot, swing feet in kicking 
motion. 


. PHYSICAL Move child's leg in kicking motion - 
hold onto childs hand for balance. 

VISUAL Teacher denonstration. 


Have enough balls for all childrm. 

Benches must be turned on their 
sides so balls won't go through he 
spaces. 


3, ' One child at a time walk up to 
ball and kick it into the 
basket, run to other niat and 
when all children have finished 
Chang: benches and basket 
around to repeat activity. 


VERBAL 


Kick the ball into the basliet. 
Run to the mat. 
Bend your knee. 




ERiq 









RICKING 



BODY PARTS 



EODY ACTIOHi; 



ORGMIZATION' 



Knees 
Toes 



ACTIVm 




1, Identify knees, toes and 
legs. 

2, Bend and straighten knees, 
' Wiggle toes, 

Swing leg forward and back, 

3, Kick bean bag at wall, 
retrieve, tepeat, 

4, Taking turns, kick bean bag 
down "tunnel" and run through 
"tunnel" back to mat. 



Bend knees 
Swing leg 
Wiggle toes 



wall 



h fi D Q n 



niYSICAL Hold one hand behind knee, grasp 
lower part of shin with other hand 
and initiate the kicking action. 



VISUAL Teacher demonstration, slow and 
exaggerated actions. 



VERBAL Show me your knees, toes, legs. 
Can you bend your knees, wiggle your 
toes, swing your leg? 
Bend your knee and kick. 
Swing your leg and kick. 
Kick the ball, 
Kick with your toes. 



bean bags 



benches on 
side 



OTHER SUGGESTIOHS 



Have one bean bag per child, 
When children become more 
skilled replace bean bags with 
balls. 
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KICKING 



BODY PARIS 

Toes 
Knees 



tOPY ACTIONS 

Bend knees 
Swing leg 
Wiggle toes 



ORGANIZATICN 



C 



Mat 



bench 
ID 




1, Identify toes, knees and 
legs. 

2, Stand on one foot, bend 

' other knee and lift it up 
high, wiggle toes. Repeat 
with other foot. 

3. Walk .along bench and kick 
the ball off that is placed 
at either end of bench. 

4. Kick tetherball on a string 
held by the teacher. 



er|c,37 



PHYSICAL Hold child's hand on the bench. 

Help initiate swing from the knee and 
hip with contact at knee and on 
lower leg, 



VISUAL Demonstration by one of the children. 



VERBAL Show me your knees, toes and legs. 
Walk" on the bench and Idck, 
One, two, three, kick . 



Teacher calls up one child at 
a time to kick the ball. 
Suspend tetherball from ceiling 
about 4 inches above, the 
ground. 
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BODYPAKL'S ' 



Toes 
Legs 



BODY ACTS 

Bend knees 
Swing leg 



ORGANIZATION 



Mat 



Cboop 
.| basket 



1. Identify knee, toes and 
legs, 

2. Kick bean bag through hoop 
• from a distance of 2 or 3 

feet. 

3. Kick bean bag Into basket. 
L Kick bean bag into box. 
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PHYSICAL Hold at knee and at back of lower 
leg initiate swinging action. 



VISUAL Teacher demonstration or peer 
demonstration. 



VERBAL &aow me your knees, toes, and legs. 
Kick the bean bag through the hoop . 
Mow into the basket . 
Kick the bean bag Into the box. 



— 0\ 




Have one bean bag per child. 
Children should take turns, 
teacher calls nases. 
When children become more 
skilled, replace bean bags with 
ball. 

Form three lines, one at each 
target. 
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KICKING 



BODY PARTS 



im ACTEOIIS 



ORGANIZATION 



Knees 

Feet 

Toes 



Bend knees. 
Kicking action. 



Mat 



run 



Mat 



leather ball hung 
from ceiling, 



ACTIVITT 




OTHER 'SUGGESTIONS 



1. Identify body parts, 

2. Sitting on mat, bend and 
straighten legs, 

3. Stand up and move leg In 
kicking motion, 

4. Children take turns kicking 
the ball strung from the 
ceiling. 

5. Sit on mat while other children 
perform skill - repeat. 



PHYSICAL Manipulate child's leg if necessary, 
while child is trying to kick ball. 
Hold child's hand for balance. 



VISUAL Teacher demonstration. 



ERJC341 



VERBAL Bend your knees, 
kick the ball. 



Kicking the ball into big 
boxes may be done also, with 
more skilled children. 



3 
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STRIKING 



BODY PARTS 



EOEY tmm 



ORGAHIZATION 



Arms 



S\*lng anifl from 
side to side, 

Clench and relax hands, 



Mat 



run' 



Mat 



ball hung from celling, 



ACTIVm 




OTHER SUGGESTIONS 



M 

H 
I 



1. Identify body parts, 

2. Standing clench hands and 
relax them - swing arms from 
side to side in the batting 
motion. 

3. Child moves to the ball, 
strikes ball with bat, drops 
the bat and runs to other 
mat. 

4. Sit on mat and wait for 
other children - then repeat. 



ERIC 



PHYSICAL Stand behind child, holding his hands 
in the proper positions on the bat, 
initiate swing. 

May only have to place child's hands 
in proper position on the bat. 



VISUAL Teacher demonstration. 



VERBAL Hang on tight. 
Swing the bat. 
Hit the ball. 
Run to- the mat. 
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CATCHING 



BODY PARTS 


m Ar.TIOIIS 


ORGAKIZA 


m 




Hands 


Straighten Arras 


Wall 


Teacher 


Arms 


Trap the ball 








Elbows 




X X X X X X 




X X X X X X ); 






Children 
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ACTIVITY 



1. Sitting on mat identify body, 
have children pretend to roll 
ball on the floor - for body 
actions, 

2. .Each child receives a ball, 

roll ball to wall and trap ball 
as it returns from wall. 

3. Teacher sits in front of 
children and rolls a ball to 
child; he rolls it back. One 
child at a time. 



PROMPTS 



PHYSICAL Froin behind child hold his hands on ball 
and gently push ball with hands towards 
wall. 

VISUAL Teacher demonstration, 

VERBAL Watch the ball, 
Stop the ball. 
Ready, here it comes. 



OTHER SUGGESTIONS 



Benches may be placed beside 
children so the balls won't rol' 
all over. 



ERIC 
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THROWING 



m mis 


ECDY ACTIONS 




Hands 

Elbows 

Toes 


Clenching hands. 

Bend and straighten arms. 

Touch toes. 


/\ 

Mat \ ; Hat 
hoop 


ACTim 


PROMPTS 


OTilER SUGGESTIONS 


Sitting on mt Identify body 
parts. 

Standing in a circle around 
the hoop touch toes, bend and 
straighten arms, clench hands. 


PHYSICAL From behind child assist In throwine 
action, 

VISUAL Teacher demonstration as to how the 
bean bag should be thrown. 


Teacher may have to call out 
the child's name - going around ' 
the circle. 

Randomly call a child's name, 
to stress taking turns. 


Me a circle around the hoop 
with the children - giving 
each child a bean bag. 


VERBAL Show me your hands, elbows, toes, 
Throw the bean bag into the hoop, 




Teacher start? the game - 
throwing bean bag into hoop, 
Children follow one after 
another in a circle, 






Repeat going opposite 
direction. 
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SiniNG ON A SCOOTER 



(down incline) 



BODY PA'RTS 



BODY ACTIONS 



ORGAHiV^ICll 



Seat 

Hands 

Feet 



Sit down 
Lift feet 
Push ;;ith hands 
Push with feet 
C-lide down incline 



1, Sitting on mat identify 
seat) hands and feet. 

2, Slide down incline on seat 

' pushing with hands and feet, 

3, Take scooter to top of 
incline, sit on it, and 
slide down. 




20' 
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PHYSIC/1 Initiate action with gentle prod 
on the middle of the child's back. 



VISUAL Teacher demonstration. 



VERBAL Slide down on your seat. 

Sit on the scooter and push down. 



41 



incline 



mat (to stop 
scooters from 
going too far) 




to 

— H 



OTHER SUGIJrSTIONS 



Children should take turns on 
the incline. 

Teacher indicates when it is 
safe for the next child to go. 
Children can go down Incline in 
pairs. One child can sit on a 
scooter behind the other and hook 
his legs around the other 
child's waist. 

Two children could hold hands 
while going down the incline 
on the scooters. 



SiniNG ON SCOOTER 



(on floor) 



BOM PARIS 



EODY ACTIONS 



ORGANIZATION 



Push with hands 



Seat 


Sit down 




30' 




Hands 


Bend knees 


MAT 


f > 


MAT 


Feet 


Push with fefit 









ACTIVITY 




1. Sitting on mat identify 
body parts. Seat, hands, 
feet. 

2. Sitting on floor spin around 
on seat. 

3. Sitting on floor use feet 
and hands to move along to 
the other mat, 

4. Sitting on scooter use feet 
and hands to push to other 
mat. 

5. Spin around while sitting 
on scooter. 
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PHYSICAL Prod :hild from behind with a gentle 
push in middle of back. 



VISUAL Teacher demonstrates moving on scooter. 



VERBAL Move along the floor on your seat. 
Spin on your seat. 
Sit on the scooter and push to the 
other mat. 

Spin on the scooter. 



Have enough scooters so that all 
the children can participate 
at once. 

Children can use only their 
hands or their feet to move along. 
Children can follow the teacher 
in a snaking path first on their 
seats on the floor and then on 
their scooters, 
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RUNNING 



BODY P.\K1^ 




Anns 


Swinging arms 


Knees 


Lift knees up high 


Feet 






FUOIC'TS 


Identliy body parts • 

Standing on mat, swing arms 
In running action, lift knees 
up high. 

Run to other mat - back 
again - straight running. 


PHY^TfAL Holdlne child's hands, pull them 
along - lightly push child from 
behind. 

VISUAL Teacher or child de'inonstraticn. 
Eiphase arm swing. 


Run around big boxes, 


VERBAL Rtm to other mat, 
Swing your arms. 
Bend your knees. 
Ready, set, go! 


i^>0 





ORCi^^IZiU'Id-I 



20-30' 




OTHFR ?llGGJ^.3TI0Kf 



. I 

M 
10 
-HO 

I 



Have children run one at a time, 
Run up and down an inclined mat 
or bench. 

Follow the leader running. 
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SOMERSAULT AROUND A BAR 



BODY MTS 



Tunny 



Knees 
Feet 



BODY ACTIONS 

Clench hands 
Bend knees 
Flexing feet 



Mat 



Mat 



bar IV off ground 



ACTIVin 



1. Identify body parts empha- 
sizing hands and tiny. 

2. Children walk to horizontal 
bar 2 at a time - place 
hands on bar, palms facing 
away from body - rest tummy 
against bar, lean forward 

to initiate roll - push with 
feet to complete roll 
around bar. 

3. Sit on- mat, wait for the 
rest of the children. 

4. Repeat. 



ERIC 



PHYSICAL Hold child's hands on the bar - initiate 
forward roll by lightly pushing on 
child's back. Pick child's feet up, 



VISUAL Teacher demonstration. 



VERBAL Hold in tight, 
Lean forward. 
' Put your tummy on the bar. 
Push with your feet, 



M 

.JO 

^ 



OTHER SUGGESTIONS 
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